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ABOUT THE TOOLKIT

The PROFIC Toolkit is a holistic resource and integrated set of tools and
supporting documents for the development of intercultural competence
in university staff (academics, administrative and support staff).
The kit is available as an open educational resource (OER) under a
Creative Commons license.
Commons Attribution-Noncommercial-ShareAlike 4.0 International
License), that is, adaptable and shareable with acknowledgment of the
original source.
The toolkit includes an overview of the project, information about the
phases of the project, information about the kit and how it can be used,
materials for the workshop stage including the slides for the workshops,
asynchronous activities and facilitator guides for the workshop,
community and action plans stages.
We hope that this Toolkit will be useful in your intercultural competency
development activities.
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Professional Development in
Intercultural Competence
in Higher Education Institutions
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With the growth of diversity in the higher education system and
industry in the last few decades (University of Oxford, 2015) there has
been an increased need for developing competences to deal with the
benefits and challenges arising from intercultural encounters and
collaborations (Gregersen-Hermans, 2017).

In order to successfully work and collaborate across a variety of cultural
domains and with people from diverse cultural backgrounds, a set of
abilities for dealing with cultural diversity is required for both student
and university staff. These abilities, collectively termed intercultural
competence (IC), enable effective studying, living and working across
different cultural boundaries (Fantini, 2006). IC is a key characteristic
needed for a working life in the ever more global labour market and is
seen as one of the key competences for 21st century graduates (EC,
2005; Deardorff, 2009) and, as such, it is an essential part of curriculum
design.
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Higher Education Institutions
(HEI’s) are expected to provide
their
students
with
the
competence to work, study and
live alongside different cultures
and use the cultural diversity of
their
surrounding
as
an
advantage for innovation. There
is an expectation that this
generic competence would be
developed across the whole
university curriculum rather
than as an additional activity
(Deardorff, 2015). Even where
university staff possess high
levels of IC this still does not
mean that they are fully
prepared or have the tools to
incorporate it in their teaching
and interaction with students.
Studies and our previous research experience reveals academic and
administrative staff in Latin American HEI’s particularly struggle to
develop a solid level of IC themselves and lack support in developing
new learning methodologies and technology enhanced ways to
integrate it into their curriculums (EMIC, 2015; Berry & Taylor, 2014).
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On the other hand, if managed well and
with the appropriate level of IC, the
diverse environment can provide for
better and more innovative outputs, novel
projects and discoveries developed from
cultural boundary crossing.

These regional and global developments
put intercultural competence as an
essential part of university curriculum
development for preparing students for
an increasingly global and culturally
diverse labour market..

In addition to the lack of support in the
development of intercultural competence for
staff and students, there has been a growing
need for the development and use of workintegrated
learning
technologies
for
developing transferable competence for the
subsequent need of IC across the curriculum.

PROFIC
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organization). The supra-national
and regional needs analysis was
done
through
an
external
analysis of UDUAL and affiliated
partners (COMPAS, YEN, IESALC).

The project team in collaboration
with
partner
and
affiliated
institutions has conducted a
comprehensive needs analysis
through institutional, national
and regional perspectives.
The institutiona needs analysis
was conducted through selfassessments from participating
institutions and by a review of
their institutional policies and
initiatives (for example UNC’s
‘Participatory Strategic Planning
2016-2026’,
UG’s
Los
Lagos
University Centre Strategy etc.).

Latin American HEIs (LA HEI’s)
have gone through a process of
increased internationalisation in
recent years, and have planned a
further rapid growth period of
intra-regional (Hans de Wit, 2017)
and international mobility (Berry
& Taylor, 2014) by 2020.
At the same time, there is a
widespread movement towards
widening access to students and
staff coming from indigenous
backgrounds. However, if cultural
diversity is not focused well, it can
create a lack of communication,
conflicts and exclusion.

The national level reviews were
conducted
through
policy
reviews as well as direct input
from public authorities (for
example advice from the Mexican
Ministry of Education, an affiliated
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Based on comprehensive multi-sided needs analysis the following specific
challenges were identified in the HEIs and therefore countries participating
in the project:

A. Lack of know-how for teaching, learning and assessment of diverse
student cohort (internal LA student mobility, international overseas
students and students from indigenous cultural backgrounds).
B. Supporting student development of IC across curriculum as one of the
requirements for graduates to further study and employ in a global
economy.
C. National and regional initiatives focusing only on the mobility and not
on IC as a curriculum development need.
D. Lack of provision and recognition of professional development in IC in
the institutional evaluation of staff.
E. Limited use of work-integrated and technology enhanced learning of
IC both for students and for staffs’ professional development.

These listed challenges create a need for more tailored, work-integrated and
engaging professional development opportunities for staff to improve their
own IC and the ability to support students in developing their intercultural
abilities within the curriculum.
In order to competently deal with such complex cultural challenges, the
PROFIC project will investigate, develop and test a holistic, customized,
flexible and reflective professional and curriculum development programme
that would provide LA HEI’s with increased knowledge, awareness, skills,
attitudes and tools to be an intercultural competent professional.

PROFIC
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STAGES OF THE PROFIC LEARNING
PROGRAM
The PROFIC learning program is developed in the following stages:

WORKSHOP STAGE

At this stage, workshops are developed that seek to
promote intercultural competence in university
personnel. This stage contemplates asynchronous
work, which is developed through a portfolio that
the participants complete independently. The
expected results, material and strategies suggested
for each workshop and for asynchronous work are
described in this toolkit.

COMMUNITY STAGE
In this stage, the participants work together to
receive feedback on their portfolios and on the
design of action plans that they can implement to
promote intercultural competence in students from
their field of work. In this toolkit, you will find the
necessary facilitator notes for your development.

ACTION PLAN STAGE

In this stage, the participants design and execute the
action plans. These action plans are accompanied by
the facilitators of the process and seek to promote
intercultural competence in the student body from the
field of action of the participants. In this toolkit, you
will find the necessary facilitator notes for your
development.

The facilitator's notes constitute the guiding tool that articulates
the strategies and resources for the development of each phase.
Below is an explanation of the sections contained in the
facilitator's notes. There, you can check how they have been
organized. After this description, the facilitator's notes have been
placed for each stage already described.
8

PROFIC LEARNING
PROGRAMME
FACILITATOR NOTES
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DESCRIPTION

PURPOSE
Intercultural competence is transferable and generic, applicable to
different cultures, so it is possible to promote its development
through the PROFIC learning program. The purpose of these notes is
to provide future facilitators with a guide to deliver the PROFIC
program workshops to higher education teachers and administrative
staff. Through these workshops, the personnel who receive the
training are expected not only to develop intercultural competence in
themselves, but also to have a positive impact, and from their areas of
action, on the development of intercultural competence in students.
Notes can be modified to meet the particular needs of the context in
which they are performed.

SECTIONS
1
2
3

BASIC INFORMATION
The suggested mode of facilitation, the
approximate duration and the group size
recommended is included.
LEARNING OBJECTIVES AND OUTCOMES
The objetive of the workshop is described as
well as the expected outcomes.
BODY
General guidelines to deliver the workshop are
described in terms of the key criteria for success,
ways to check that the desired outcome was
achieved and possible variations.
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WORKSHOP 01:
FACILITATOR NOTES
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WORKSHOP 01
1

GENERAL ASPECTS
Modality of instruction: Virtual or in person
Approximate duration: 120 minutes
Recommended group size: 10 to 20 participants
Presentation: Individual IC workshop 01.pptx

2

LEARNING OBJECTIVES
AND OUTCOMES
I1 - Identify situations in which cultural conditioning – including
one’s own – affects the way persons behave or react.
I2 - Identify cultural differences in groups with whom one
interacts professionally.
I3 - Distinguish and relate different dimensions of intercultural
competence and associated concepts in theory and practice.
I4 - Apply critical thinking and non-judgmental attitudes in
situations of cultural diversity.
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3

BODY
3.1. Before you start
The purpose of this initial icebreaker is to activate prior
knowledge and experiences related to the topic.
Ask participants the questions in the slide 3 of the presentation
of to this workshop. It is recommended to give them around 5
minutes to read the questions, clarify any doubts, and reflect on
their possible answers. Then, you can have participants work in
small groups to exchange opinions for approximately 10
minutes and then have an open discussion as a whole.
Alternative: If you do not have enough time, it is also possible
to use a virtual quick poll to get the participants' answers.

3.2. PROFIC Framework
In slide 4 of the presentation of this workshop, you will find a
summary of the PROFIC Framework. The purpose of the
summary is to give participants an overall idea of the
various components of the intercultural competence. It is
important to explain each component with examples that adjust
to the local context for better understanding. You do not need
to go into detail per component since in the coming workshops,
you will have the opportunity to explain further.
Alternative: It is a good idea to share with the participants the
learning programme of the project before the first workshop, so
that they can read beforehand and content during the
presentation is more digestable.
https://www.profic.org/pdf/4-1LearningProgrammeStructure.pdf
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3.3. PROFIC Programme
In slide 5 of the presentation of this workshop, you will find a
summary of the PROFIC learning programme. The purpose of
the summary is to give participants an overall idea of the
stages they will go through along this learning experience.
It is important to explain for participants to understand and
reflect upon the importance of developing the intercultural
competence so that they feel more committed to the process.
Important: Focus on creating a friendly envirorment for
participants in which they do not feel this will add stress to their
already hectic agendas. Encourage participants to ask as many
questions as needed.

3.4. Healing-wheel cycle of stereotyping
In slide 6 of the presentation of this workshop, participants are first introduced to the idea
of a stereotyping cycle: from ‘Stereotypes‘, to ’Prejudice‘, to ’Discrimination’ and to ’Selffulfilling prophecy’ and back to ’Stereotypes’. Define stereotypes (negative or positive
oversimplified generalisations of people who belong to a particular social group), prejudice
(automatically assuming something bad/good about a person who belongs to a particular
social group because of the stereotype you have about that social group), discrimination
(behaviours and actions which privilege or exclude a certain group) and self-fulfilling
prophecies (examples where prejudice and discrimination pushes groups to behave in
ways that confirm a stereotype).
Example from gender rather than national cultural perspective:
Stereotype: Women are weak
Prejudice: Women’s performance in physical labour is inferior to men’s
Discrimination: Women are are less liked to be hired, or when hired they get lower salaries
Self-fulfilling prophecy: Women do not apply for jobs considered masculine because they
believe they won’t succeed.
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3.5. Get real
A suggested format for the activity: Four participants are asked to sit in
the chairs or selected or spotlighted/pinned if it is conducted online.
Each participant would have concept to work on: ‘Stereotype’,
‘Prejudice’, ‘Discrimination’ and ‘Self-fulfilling prophecy’. One of them is
asked to tell a story involving a stereotype for a particular culture. The
following participant has to give an example of the same stereotype at
the prejudice level. The next participant offers an example of
discrimination based on that prejudice. Finally, the last participant gives
an example of a self-fulfilling prophecy based on the discrimination. The
facilitator could first ask about cultures that are not present in the room
(the facilitator should be aware of the cultural background of individuals
through prior information and initial introductions in which cultures have
been discussed). As the rounds progress, the facilitator can start asking
about examples from participants’ own cultures, and even the culture of
the facilitator if different from the rest of the group.

3.6. Closing
Wrap up the session giving participants overall feedback on the
previous exercise. Open a space for questions and final comments.
Finally, give the needed instructions for the coming workshop.

3.7. Useful resources:
This is a list of websites that could be useful to deliver the workshop.
They are helpful either because of their content, tools or ideas on
creative activities to make your session more interactive:
https://www.profic.org/pdf/4-1LearningProgrammeStructure.pdf
https://www.mentimeter.com/
https://genial.ly/
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INDIVIDUAL IC WORKSHOP 02:
FACILITATOR NOTES
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WORKSHOP 02
1

GENERAL ASPECTS
Modality of instruction: Virtual or in person
Approximate duration: 120 minutes
Recommended group size: 10 to 20 participants
Presentation: Individual IC workshop 02.pptx

2

LEARNING OBJECTIVES
AND OUTCOMES
I1 -Identify situations in which cultural conditioning – including
one’s own – affects the way persons behave or react
I2 - Identify cultural differences in groups with whom one
interacts professionally
I5 - Adjust one's communication and wider behaviour as
appropriate in different cultural settings.
D1 - Assess and set priorities for one's own IC development on
the basis of multiple sources of feedback and one's own
context and professional role(s)
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3

BODY
3.1. Before you start
Initiate the session with an overview of the contents
covered in the previous workshop. It is a good idea to use
an interactive strategy to catch the participants' attention and
help them be more engaged with the workshop. One way to
do this is by having them work in small groups and giving the
task to create a mindmap of the things they learned during
session 1. Jamboard is a collaborative online board that can
be helpful for this purpose.
Alternative: If happen to be in person with the participants,
paper and makers can work as well for the mindmap.

3.2. Intercultural situation roleplay
Two situations are created representing a case study related
to interculturality in the context of the participants. The case
studies depict roles for 2 or 3 participants (depending on the
situation) who will receive their instructions on the role and
how to reenact the scene. Other participants will be people
attempting to solve the situation through roleplay.
The groups would be split into two groups. Assign which
participants will be the Case study 1 first roleplay and which
Case study 2 first roleplay.
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3.3. Debriefing
Upon completion of the performances, the facilitator leads
the debriefing about the activity with both groups.
Participants are asked about the alternate solutions found
and the conflict management approaches employed.
Participants should be asked why they think certain
strategies worked or did not work. Participants should be
asked to make connections to their own experience of
intercultural conflict. In slide 4 of the presentation, you will
find the suggested questions for the debriefing.

3.4. Prioritizing learning outcomes
Participants are asked to choose 3-4 LOs that are priority for them and
that they would like to have by the end of the workshop. Share their
reflections with others (pairs or small groups).
Important: It is important to keep track of the participants ' answers.
You can do so by using Padlet as a collaborative board in which
participants can post their answer in order to keep it in mind during the
coming stages of the program. Use slides 6 - 9 for this task.
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3.5. Post-reflection task:
Intercultural mosaic
Analysing cultural situations and formulating hypotheses
considering cultural variables in order to understand
possible sources of conflict is one of the most
problematic areas of Intercultural Competence.
After the workshop, participants are asked to search and
post a video or an image that represents an intercultural
problem. They are also asked to comment on what they
think the issue is in others’ images and videos.
This can be presented through Padlet, Jamboard or an
institutional forum.

3.6. Closing
Wrap up the session giving participants overall feedback on the
previous practice. Open a space for questions and final comments.
Finally, give the needed instructions for the coming workshop.

3.7. Useful resources:
This is a list of websites that could be useful to deliver the workshop.
They are helpful either because of their content, tools or ideas on
creative activities to make your session more interactive:
/https://jamboard.google.com/
https://padlet.com/dashboard
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PEDAGOGIC IC WORKSHOP 03:
FACILITATOR NOTES
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WORKSHOP 03
1

GENERAL ASPECTS
Modality of instruction: Virtual or in person
Approximate duration: 120 minutes
Recommended group size: 10 to 20 participants
Presentation: Pedagogic IC workshop 01.pptx

2

LEARNING OBJECTIVES
AND OUTCOMES
P1- Recognise cultural diversity of facilitator(s) and
participants in learning environments and its implications
for intercultural competence development.
P2- Appraise different approaches and activities suitable
for supporting students' intercultural competence
development within learning environments in one's area of
responsibility.
P3- Critically evaluate one’s own role in and attitude
towards championing the development of intercultural
competence in students.
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BODY
3.1. Before you start
Initiate the session with an overview of the
contents covered in the previous workshop. It is
a good idea to use an interactive strategy to catch
the participants' attention and help them be more
engaged with the
session. One way to do this is by having them take
an interactive self-assessment activity. One
suggestion for this is Peardeck. Here is an example
on how it could be used: click here.
Alternative: If the workshop is conducted face-toface, you can do a self-assessment by asking
direct questions to the group. Then, have some
volunteers participate in the discussion.

3.2. Previous task follow-up
In the intercultural mosaic exercise, participants were asked
to share images/videos where they could see intercultural
problems. Based on what was shared by participants, carry
out an open discussion on the importance of IC and other
ideas emerging from the activity. Focus on elements that
can be relevant for the university/classroom scenarios. This
will allow participants to start thinking of diversity in the
learning contexts they are familiar with.
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3.3. Cultural diversity
Slides 4 and 5 display the explanation of the content of
this workshop. To deliver the information, it is important
that the participants had seen the video before the
session for better understanding of the components of
cultural diversity.

Important: Be sure to deliver the information in an
interactive fashion and with examples of the participants'
local context.

3.4. Discussion: Diversity and IC
Participants work in small groups to discuss and reflect upon the
questions on slide 6. Upon completion of fhe discussion, the groups
report back in plenary. To wrap up this part of the workshop, read the
statement on slide 7 and briefly comment on its meaning.

3.5. Exploration of approaches and
activities for student IC development
Briefly, present some ideas about how IC can be developed in
students. If helpful, you may use the example displayed in the
following link: click here. Once the example has been shared,
have participants work in small groups to (1) share their
experience - activities and approaches they have been using
to help students develop IC; and (2) brainstorm other ideas
related to approaches and activities that can be used to
develop IC in students.
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3.6. Closing
Wrap up the session giving participants overall feedback on the
previous practice. Open a space for questions and final comments.
Finally, give the needed instructions for the coming workshop:
Invite participants to describe an activity that can help their students
develop IC using the learning activity evaluation template
Important: Do not forget to emphasize that this workshop is not the
end of the Pedagogic IC, but still opportunity to start reflecting on it.

3.7. Useful resources:
This is a list of websites that could be useful to deliver the workshop.
They are helpful either because of their content, tools or ideas on
creative activities to make your session more interactive:

https://gcuniv.padlet.org/tpe2/gsl37viquasos930
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PEDAGOGIC IC WORKSHOP 04:
FACILITATOR NOTES
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WORKSHOP 04
1

GENERAL ASPECTS
Modality of instruction: Virtual or in person
Approximate duration: 120 minutes
Recommended group size: 10 to 20 participants
Presentation: Pedagogic IC workshop 02.pptx

2

LEARNING OBJECTIVES
AND OUTCOMES
P4- Create/ develop constructively aligned learning opportunities
(intended outcomes, learning activities, assessment) to support
students' development of intercultural competence
P3- Critically evaluate one’s own role in and attitude towards
championing the development of intercultural competence in
students.
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BODY
3.1. Puzzle Activity
Initiate the session with an overview of the contents
covered in the previous workshop. It is a good idea to use
an interactive strategy to catch the participants' attention and
help them be more engaged with the session. One way to do
this is by having them get involved in a puzzle game. You
can use the puzzle template in this Padlet: Click here.
Make sure that you have one Padlet wall per small group and
have the links to these walls at hand; randomly form groups
and share the link with them to the their Padlet wall.
Each small group will have 10-15 min to solve their puzzle,
but can also come back to the general room earlier if they are
finished
Alternative: If happen to be in person with the participants,
you can create a puzzle to be solved in the room using the
same components.

3.2. Puzzling discussion
Bring all small groups back at the end of the 10-min
period. Take 15 minutes to discuss the questions in
slides 4 and 5 of the presentation of this workshop.
Then, explain the theoritical component of the session
using slides 6 to 10.
Important: Make sure to interact with participants during
the explanation. Also, provide the group with local
examples to improve comprehension of the content.
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3.4. Do it yourself
Have participants work on the task described on
slides 11 to 13. Make small groups and give them
enough time to discuss, and build their proposal.
Once discussion time is over, have them present to
the whole group their ideas.

3.5. Reflection and outlook
Wrap up the session giving participants overall feedback on the
previous practice. Open a space for questions and final comments.
Finally, give the needed instructions for the coming workshop.
Important: Give instructions so that participants can carry out the
activity in slide 15 and 16. You can adapt the means of
communication according to your context.

3.6. Useful resources:
This is a list of websites that could be useful to deliver the workshop.
They are helpful either because of their content, tools or ideas on
creative activities to make your session more interactive:
https://gcuniv.padlet.org/tpe2/7to2l6r7x3p483j6
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PEDAGOGIC IC WORKSHOP 05:
FACILITATOR NOTES
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WORKSHOP 05
1

GENERAL ASPECTS
Modality of instruction: Virtual or in person
Approximate duration: 120 minutes
Recommended group size: 10 to 20 participants
Presentation: Supporting IC workshop 01.pptx

2

LEARNING OBJECTIVES
AND OUTCOMES
S1- Identify the main IC-related transitions and challenges that
students experience before, during and after the university
S2 - Appraise tools and resources that are appropriate to students
facing particular cultural diversity challenges.
S3 - Proactively engage in recognizing challenges of the students'
intercultural journey and co-constructing effective solutions
together with their students
S4 - Employ emotional intelligence in supporting students in
intercultural situations.

31
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BODY
3.1. Before you start
Initiate the session with an overview of the contents
covered in the previous workshop. It is a good idea to use
an interactive strategy to catch the participants' attention and
help them be more engaged with the session. One way to do
this is by having them get involved take a small group
discussion regarding the learning they have acquired up to
this point of the program.

3.2. Transitions
The facilitator starts with the explanation of transitions
and the Student Experience Model. The transition
process as a continuum of cohesive experiences that can
occur throughout the university years from the first to the
final year. The Student Experience Model (Brunett, 2007)
is explained in detailed in this document: click here.
Important: When explaining the theoritical components
of the explanation, be sure to do so in an interactive
fashion so that participants are engaged during the
session.

.
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3.3. Reflection and application
Have participants work on the task described on slides 5
to 8. Make small groups and give them enough time to
discuss, and build their responses.
Once discussion time is over, have them present to the
whole group their ideas.

3.4. Closing
Wrap up the session giving participants overall feedback on the
previous practice. Open a space for questions and final comments.
Finally, give the needed instructions for the coming workshop.
Important: Give instructions so that participants can carry out the
activity in slide 15 and 16. You can adapt the means of
communication according to your context.
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PEDAGOGIC IC WORKSHOP 06:
FACILITATOR NOTES
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WORKSHOP 06
1

GENERAL ASPECTS
Modality of instruction: Virtual or in person
Approximate duration: 120 minutes
Recommended group size: 10 to 20 participants
Presentation: Supporting IC workshop 02.pptx

2

LEARNING OBJECTIVES
AND OUTCOMES
S2 - Appraise tools and resources that are appropriate to students
facing particular cultural diversity challenges.
S3 - Proactively engage in recognizing challenges of the students'
intercultural journey and co-constructing effective solutions
together with their students

35

3

BODY
3.1. Before you start
Initiate the session with an overview of the contents
covered in the previous workshop. It is a good idea to use
an interactive strategy to catch the participants' attention and
help them be more engaged with the session. One way to do
this is by having them get involved take a small group
discussion regarding the learning they have acquired up to
this point of the program.

3.2. Intercultural coaching techniques
The facilitator starts with the explanation of the
benefits of coaching for the development of
intercultural competence.
Important: When depicting the theoritical
components of the explanation, be sure to do so in
an interactive fashion so that participants are
engaged during the session.

3.3. Coaching exercise
Have participants think about a challenging situation related
to intercultural competence. Have them work in pairs to
share the situation and the other one asks questions
provided in the CANVAS in slide 5. After the first discussion
is completed, ask them to switch roles. Then, debrief the
exercise using the information in slide 6.

36
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3.4. Reflection and application
Wrap up the session giving participants overall feedback
on the previous practice. Open a space for questions
and final comments. Finally, give the needed
instructions for the coming workshop.
Important: Give instructions so that participants can
carry out the activity on slide 7. You can adapt the
means of communication according to your context.

37

FACILITATOR NOTES:
COMMUNITY STAGE
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COMMUNITY STAGE
1

DESCRIPTION
The community stage seeks a dual purpose. On the one hand, it is intended that
the participants of the PROFIC program have the opportunity to enrich their points
of view on intercultural competence and its application in specific contexts of their
respective educational institutions through the exchange of opinions on the
portfolios built in the stage of workshops. On the other hand, it is sought that
based on this feedback, the participants can more clearly define the action plans
that will materialize in the next stage of the project.

2
2

GENERAL RECOMMENDATIONS
The community stage can be carried out in virtual or face-to-face mode.
For the community stage, interaction is key. Therefore, it is necessary to form
small working groups to guarantee the participation of all members. A
maximum of 6 participants per team is suggested.
The facilitators of each working group have the role of moderating the
discussions and resolving technical issues. However, this stage does not have
the purpose of developing workshops or master classes. On the contrary, what
is sought is to develop a space for vertical conversation and reflection in which
the facilitators have less intervention than in the workshop stage and it is the
participants who take the leading role.
The duration of the sessions will depend on the internal agreements of the
work team. The suggested time is 90 minutes.
Depending on the characteristics of the group, find the best way to reach out to
participants who fall behind in this stage of the program.
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3

COMMUNITY STAGE GUIDELINES
WEEK

GUIDELINES

RESULTS

Learning Outcomes D1,
D4 and D5:
The first week focuses on sharing the
individual experience in the PROFIC
program of each one so far through the
review and feedback of the current
portfolios. Each subsequent week has a
suggested focus, but each study group
is free to swap or change the focus of
upcoming study group meetings.

WEEK 1

Working in small intercultural study
groups to support each other through
shared feedback and discussions and
work towards their individual PROFIC
action plan, participants develop and
demonstrate their awareness,
knowledge, attitude and skills on how
to continuously improve their
intercultural competence in relation to
with the metalevel Development of
PROFIC IC

D1 Evaluate and set
priorities for the
development of one's IQ
based on multiple
sources of feedback,
one's own context and
one's professional role
D4 Assess one's role and
contribution in
supporting colleagues
and their institution to
address intercultural
competence
D5 Design, review and
commit to continuous
professional growth
measures for IC
development
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WEEK

GUIDELINES

Cultural diversity can impede the
proper functioning of teams. Reacting
or the different ways of working and
resolving conflicts within teams is a
way of navigating cultural diversity.
However, cultural diversity can also
be a team's greatest asset.
WEEK 2

This week the discussion will focus on
discussing how participants can
actively contribute to working
effectively in culturally diverse teams.
In teams, they will discuss concrete
actions and behaviors that can be
carried out and link them to an
intercultural competence skill.

Be aware of cultural similarities and
differences within a learning
environment, be it formal teaching or
peer training. Acknowledging this
diversity can be straightforward with
obvious cultural differences, but it is
often more nuanced and subtle and
therefore challenging to be aware of.
WEEK 3

Like a Venn diagram with overlapping
circles, there are similarities and
differences (1) within your student
body, (2) between students and
facilitators, and (3) between
facilitators. In your study groups you
will discuss your awareness of
cultural diversity and its implications
in the context of teaching, including
training and peer support

RESULTS

I6 Proactively
contribute to effective
work in culturally
diverse teams

P1 Recognize the
cultural diversity of
facilitators and
participants in learning
environments, and its
effects on the
development of
Intercultural
Competence
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WEEK

WEEK 4

GUIDELINES

In order for students to develop
intercultural awareness, knowledge,
attitudes and skills, it is important
that they receive feedback on their
current ability to indicate areas in
which they are competent, but also to
constructively highlight how to
further develop.
This is a skill that will be put into
practice this week through the
portfolio feedback strategies that
participants will use to exchange
opinions on the work they have done.

WEEK 5

WEEK 6

In week 5 the team will focus on
developing and uploading their
Action Plan videos based on their
portfolio (part C1). There will be no
specific meetings with the facilitators.
The Forum can be used if you have
any questions about the Portfolio or
technical issues. The use of Padlet is
recommended to share the videos.

In week 6 participants will have the
opportunity to watch videos of other
participants' action plans and to make
comments from peers. You can also
use this week to make the latest
improvements in your portfolio.

RESULTS

Assess the
development of
students' intercultural
competence and
provide contextappropriate feedback
for their progress

Action plans videos

Action plans videos
feedback
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FACILITATOR NOTES:
ACTION PLANS STAGE
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ACTION PLANS
1

DESCRIPTION
In this stage, the main objective is for the
participants to concretely execute the action
plan in their educational institution. The
implementation is accompanied by
facilitators who can guide, answer questions
or provide feedback on particular points that
require it.

2
2

GUIDELINES
The action plan stage grants the participant the leading
role of the experience.
It is recommended that the action plans be duly limited to
the time, access, and role of the participant in the
institution. An action plan does not need to be complex
and with a large beneficiary population to be meaningful.
The facilitators can provide the necessary orientation to
the participants.
The results of the action plan will be shared to write a
report with the impacts obtained.
It is advisable to carry out a closing activity in which the
results obtained are socialized.
The action plan proposal can be written in 750 words
between C1 and C2.
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3

ACTION PLAN EXAMPLE

Below is an example of an action plan prepared by one of the participants who have been
part of the PROFIC learning program. The example may be useful to build a better idea of
the type of initiatives in this stage.
C1 - Draft implementation action plan
Hint: In this section, you should describe what you intend to do from the PROFIC training
program. Detail concrete actions that you would carry out to apply your intercultural
competence in your practice. They can be activities with your students or with your
colleagues, if applicable. Include a brief description of the key points of each action; how
you intend to carry them out, with students or with staff. Make a brief description with
clear objectives. Key points, concrete actions. (approx. 750 words between C1 and C2)

Participant Response:
"From the learning of the PROFIC training, I have decided to implement the following
actions from my work area:
Diploma in Life Skills:
A training that will aim to promote the development of skills for life and for the
professional field; the IC will be installed as a transverse axis. Among the topics that will
be addressed will be: assertiveness and negotiation, leadership, teamwork,
interculturality. The diploma course will be developed in a blended mode, in order to be
able to carry out practical workshops in which the concepts seen in the theoretical
training are applied.
Preparation workshop for international academic exchange:
At UDB, this type of preparation was already done, where practical tools are provided to
students, for optimal performance in the development of their academic exchange. The
following topics will be included in this workshop: general culture of El Salvador,
importance of IC, being a UDB ambassador and knowing how to be and be (etiquette and
social protocol). Likewise, an IC awareness component will be added to the Labor
Orientation Diploma, which we carry out to prepare students and graduates in the search
for employment."
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C2 - Peer Learning and Future Development
Please indicate how you plan to further develop in this area. Point out concrete
development actions. You can attach files or test items about your build if needed. Focus
on concrete and achievable actions. Please indicate how giving and receiving peer
feedback during the community stage of PROFIC has helped you in developing your
professional IQ. Give specific examples.

Participant Response:

"One of the ways to strengthen the knowledge and skills acquired is by
replicating what has been learned. I will propose holding workshops or
webinars to share the exercises and concepts acquired in the PROFIC
training with other colleagues.
Personally, I will look for more complementary courses on the subject, which
will allow me to stay in constant contact with colleagues of other
nationalities; This allows me to put into practice the skills of living with
people who are different from my usual context.
In the community stage, I have loved meeting colleagues who carry out work
actions similar to mine, because sharing experiences and lessons learned,
as well as ideas, help me find my opportunities for improvement and
recognize my strengths as a professional. In addition, the meetings have
been a propitious space to find elements that are very typical of our cultures
and how to manage or align our particular customs to achieve an objective.
From very simple things like agreeing on a time and day, it has allowed us to
negotiate, talk and be assertive, that has been enriching in the process."
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FACILITATOR NOTES:
ASYNCHRONOUS WORK
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ASYNCHRONOUS WORK
1

DESCRIPTION
The PROFIC learning program requires that the participants
not only get involved in the synchronous work that will be
carried out in the workshops or in the community stage, it is
also necessary that they develop autonomous tasks through
the following resources or actions:

2
2

INTERCULTURAL COMPETENCE PORTFOLIO (ICP)
Throughout the PROFIC learning program, each participant prepares a personal
portfolio in which they document their experience, reflections, opinions and
contributions. To do this, the facilitator provides the following guidelines for the
construction of the ICP, which should be divided into three sections.

SECTION A
The 20 Learning Objectives of the program are presented—statements that describe
what a higher education professional with an active commitment to support others in
the development of intercultural competence knows, can do and is committed to
doing—The PROFIC program of the Participating will help you advance all or at
least several of these Goals, depending on where you are in your intercultural
practice and your commitment to PROFIC activities. The ICP is a tool that will allow
you to check your development.
As a first step to prepare the ICP, the participant must read the 20 statements
related to their professional intercultural competence, before the workshop stage,
and reflect and indicate where they think they are.
Guiding question: To what extent do you think you have already developed in this
area? Please rate between 1 (lowest score) and 5 (highest score). In addition, the
participant can discuss with a colleague or a student her current role in promoting
intercultural competence and write an initial reflection on it (approx. 300 words).
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SECTION B
After the workshop stage, the prior self-assessment must be
repeated to analyze the participant's progress.
In addition, the participant can write a short reflection on these
4 objectives. Consider the following: How do you know you are
at that level with respect to that goal? What situation /
feedback / test made you aware of her ability in this area? You
can include more learning objectives, but 4 is the minimum
number.
(approx. 1000 words)

In this section the participant should add any evidence they
have about her reflection. These can be files/videos/links, for
example, activities you have done during the PROFIC training,
third party feedback, institutional evaluation, other trainings,
support material for student teachers, or other material you
have developed or collaborated on. These tests may relate to
the entire PROFIC framework or to specific learning objectives.

SECTION C
In this section, you should describe what you intend to do from the
PROFIC training program. The participant must detail concrete
actions that she would carry out to apply her intercultural
competence in her practice. They can be activities with your
students or with your colleagues, if applicable. Include a brief
description of the key points of each action; how you intend to
carry them out, with students or with staff. Make a brief description
with clear objectives. Key points, concrete actions.
(approx. 750 words between C1 and C2)
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3

REFLECTIONS IN THE FOREST OR PARK
Through a virtual communication tool such as Zoom,
the facilitator provides a meeting space for group
participants using a simulated forest or park as a
background. In these spaces, the working groups
meet independently without the facilitator to discuss
the guiding questions presented.

4

INTERCULTURAL MOSAIC
The participants look for an image or video from which an
intercultural problem is shown. You can give it a title. The
title, which must be related to the image or video, can be
metaphorical, ironic, funny, etc. Below, leave a short
comment with your opinion about how this video or image
highlights a cultural problem and why. The participant
must comment on at least two publications of other
participants with hypotheses about what intercultural
problem is shown. This activity is discussed in the
workshop section which is described in the facilitator's
notes for that section.

Cross-Cultural Mosaic Example:
https://padlet.com/proficproject/98mxy1xficf40xz7
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Appendix - E-Portfolio Template (in English)
##userpicture##

PART A
PART B
PART C

PART A
Below are 20 Learning Objectives - statements that describe what a higher education professional with an active
commitment to supporting others in developing intercultural competence knows, can do and is committed to doing.
The PROFIC programme you participate in will help you to advance all or at least several of these Objectives,
depending on where you are in your intercultural practice and your engagement with PROFIC activities. The
PROFIC Portfolio is a tool that will allow you to check your development. As a first step in building the PROFIC
Portfolio, read the 20 statements related to your professional intercultural competence, reflect and indicate where you
think you are.
Self assessment - How far do you think you have already developed in this area? (rate from 1-lowest, to 5highest)

INDIVIDUAL IC - developing one’s own professional IC
Identify situations in which cultural conditioning – including one’s own – affects the way persons
behave or react:

5

Identify cultural differences in groups with whom one interacts professionally
Distinguish and relate different dimensions of intercultural competence and associated concepts in
theory and practice
Apply critical thinking and non-judgmental attitudes in situations of cultural diversity
Adjust one's communication and wider behaviour as appropriate in different cultural settings.
Contribute proactively to effective work in culturally diverse teams.
PEDAGOGICAL IC - ability to help students develop IC
Recognise cultural diversity of facilitator(s) and participants in learning environments and its
implications for Intercultural Competence development
Appraise different approaches and activities suitable for supporting students' intercultural competence
development within learning environments in one's area of responsibility
Critically evaluate one’s own role in and attitude towards championing the development of intercultural
competence in students.
Create/ develop constructively aligned learning opportunities (intended outcomes, learning activities,
assessment) to support students' development of intercultural competence.
Appraise students' intercultural competence development and provide context appropriate feedback for
enhancement.
SUPPORTING IC - ability to support students’ intercultural journeys
Identify the main IC-related transitions and challenges that students experience before, during and after
the university
Appraise tools and resources that are appropriate to students facing particular cultural diversity
challenges.
file:///C:/Users/dlu1/Downloads/E-Portfolio (in English)-entry.html
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Proactively engage in recognising challenges of the students' intercultural journey and co-constructing
effective solutions together with their students
Employ emotional intelligence in supporting students in intercultural situations.
DEVELOPING IC - Professional reflective practice on IC developmen
Assess and set priorities for one's own IC development on the basis of multiple sources of feedback and
one's own context and professional role(s)
Apply critical thinking on own effectiveness when supporting students' learning on intercultural
competence
Monitor own use of intercultural competence when supporting students in intercultural journeys
Evaluate own role and contribution in supporting colleagues and their institution in dealing with
intercultural competence

Design, engage with and review continuous professional development measures for IC development
A2 - additional qualitative section
In addition to scoring yourself we ask you to discuss with students and colleagues your role in

intercultural competence and write down initial reflections. Brief, 300 words
PART B
B1 -Self Assessment: You have carried out a self-assessment on the basis of the 20 Learning Objectives
before the workshop stage. Now that you have reached a better understanding of intercultural competence,
please answer the questionnaire again reflecting on your current status. To what extent do you think you
have developed in each of these areas? Please rate between 1 (lowest score) and 5 (highest score).
INDIVIDUAL IC - developing one’s own professional IC
Identify situations in which cultural conditioning – including one’s own – affects the way persons
behave or react:
Identify cultural differences in groups with whom one interacts professionally
Distinguish and relate different dimensions of intercultural competence and associated concepts in
theory and practice
Apply critical thinking and non-judgmental attitudes in situations of cultural diversity
Adjust one's communication and wider behaviour as appropriate in different cultural settings.
Contribute proactively to effective work in culturally diverse teams.
PEDAGOGICAL IC - ability to help students develop IC
Recognise cultural diversity of facilitator(s) and participants in learning environments and its
implications for Intercultural Competence development
Appraise different approaches and activities suitable for supporting students' intercultural competence
development within learning environments in one's area of responsibility
Critically evaluate one’s own role in and attitude towards championing the development of intercultural
competence in students.
Create/ develop constructively aligned learning opportunities (intended outcomes, learning activities,
assessment) to support students' development of intercultural competence.

Appraise students' intercultural competence development and provide context appropriate feedback for
enhancement.
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SUPPORTING IC - ability to support students’ intercultural journeys
Identify the main IC-related transitions and challenges that students experience before, during and after
the university
Appraise tools and resources that are appropriate to students facing particular cultural diversity
challenges.
Proactively engage in recognising challenges of the students' intercultural journey and co-constructing
effective solutions together with their students
Employ emotional intelligence in supporting students in intercultural situations.
DEVELOPING IC - Professional reflective practice on IC developmen
Assess and set priorities for one's own IC development on the basis of multiple sources of feedback and
one's own context and professional role(s)
Apply critical thinking on own effectiveness when supporting students' learning on intercultural
competence
Monitor own use of intercultural competence when supporting students in intercultural journeys
Evaluate own role and contribution in supporting colleagues and their institution in dealing with
intercultural competence

Design, engage with and review continuous professional development measures for IC development
B2 -Learning Outcomes to be prioritised:
Choose at least one Learning Outcome for each of the PROFIC areas that would like to explore and
reflect on more in depth. For example it could be a LO that you think you developed the most, or the
one you think you need to develop further or an LO that the workshops made you reflect on more.
INDIVIDUAL IC - developing one’s own professional IC
PEDAGOGICAL IC - ability to help students develop IC

SUPPORTING IC - ability to support students’ intercultural journeys

DEVELOPING IC - Professional reflective practice on IC developmen
B3 - Reflection
Write a short reflection section on these 4 objectives. Consider the following: How do you know you are
at that level with respect to that objective? What situation/feedback do you have? feedback /test made
you aware of your ability in this area? You can include more learning objectives, but 4 is the minimum
number (approx. 1000 words).
Add any evidence you have about your reflection. This can be files/videos/links, e.g. activities you
have done during the PROFIC training, feedback institutional evaluation, other training, support
material for student teachers, or other material you have developed or collaborated on. This evidence
may relate to the whole PROFIC framework or to specific learning objectives.
Reflection boxes:

Attachment:
53

PART C
C1 - Action Plan implementation

In this section, you should describe what you plan to do from the PROFIC training programme. Detail
concrete actions you would take to apply your intercultural competence in your practice. These can be
activities with your students or with your colleagues, if appropriate. Include a brief description of the key
points of each action; how you plan to carry them out, with learners or with staff. Key points, concrete
actions.
Total estimated word count for written elements (C1 and C2)-750 words
C2 - Peer feedback and future development

Indicate how you plan to develop further in this area. You can attach files or evidence of your
development if necessary. Focus on concrete and achievable actions. Indicate how to give and
receive feedback during the community phase of PROFIC has helped you in the development of
your professional IQ. Give specific examples.

Tutors' feedback
In this area tutors can add their comments to your action plan
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