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1. EXECUTIVE SUMMARY

The document describes the results of the project internal quality and evaluation process developed 

throughout the entire project duration. Undertaken by the project partners and the Advisory and 

Monitoring Committee (AMC). The process includes the procedures of internal /external quality 

assurance, monitoring and quality evaluation of project key outputs and of the PROFIC lea ring 

programme.  

The quality evaluation of project key outputs allows to guarantee the products highest quality. The 

key outputs to be evaluated will be the following: 

- Baseline Study Report 

- PROFIC Learning Programme 

- PROFIC Learning Platform 

- The PROFIC Toolkit 

The impact of other project key outputs such as PROFIC Community of Practice, Website and Social 

Media, Round Table Event will be assured according to the number of followers and participants. 

The quality and evaluation includes also the evaluation of the PROFIC learning programme. 
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2. THE PROCESS OF THE EVALUTION AND THE KEY ACTORS

Advisory and Monitoring Committee (AMC) 

The Advisory and Monitoring Committee (AMC) is composed by AMC consists of a group experts 

external to the project team including:  

1 one representative from Mexico (UV), 

1 from El Salvador, 

2 from Argentina, 

1 from GCU, 

1 from experts working with indigenous groups in Mexico 

The AMC members should be people /experts who can understand the PROFIC project and its topic 

area to ensure quality feedback for improvement and wider HEI impact. Therefore, the invited AMC 

members with experience research intercultural issues in higher education, senior members of 

universities with responsibility for staff development, learning and teaching or internationalization 

as well as members with expertise in working with cultural stakeholders such as indigenous cultures 

groups and diversity programs. It is important that members of the AMC ca have sufficient expertise 

with the intercultural competence topic or similar projects to provide us constructive feedback and 

help us dissemination the project information and impact wider throughout HE area across Latin 

America and beyond.  

The role of the updated Advisory and Monitoring Committee (AMC) is to evaluate and provide 

formative feedback on the following project key outputs/ deliverables:  

WP3 - Baseline Study Report (3.3), 

WP4 - The PROFIC Learning Programme (4.1), 

WP4 - PROFIC Learning Platform (4.2) and 

WP6 - The PROFIC Toolkit (OER). 

Step by step the project goes on the main project’s midterm outputs are evaluated by the AMC 

members as described in the previous section. 

Evaluation tools and evaluation procedures 

In order to evaluate the project key outputs the quality team developed one check list/ record grid 

sheet for each output. The tool includes both Likert Scale Multiple Choice Questions and at least 

one or more open questions. This allows to collect from respondents qualitative and quantitative 



3 
This project has been funded with support from the European Commission. 
This publication reflects the views only of the authors, and the Commission cannot be held responsible for 
any use which may be made of the information contained therein. 

data/information. The check lists/ record grid sheets were sent to the AMC members who were in 

charge of filling them in.  

The PROFIC learning programme is evaluated by submitting an expectation and a final questionnaire 

to the participants of the course. The questionnaires were translated in Spanish, uploaded in Google 

form and distributed though the e-learning platform by the course facilitators. 

The Quality Team drafted the evaluation grids/check lists for the internal evaluation of the main 

project deliverables.  

As first step the Quality Team asked the authorization to contact directly the members of the AMC, 

then the they sent an email to each member with attached the two documents /deliverables to 

evaluate and the related evaluation grid/check list to fill in. The evaluation grids/check lists filled in 

by the AMC members were collected and data was analysed as described in the section below. 
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3. EVALUATION OF PROJECT OUTPUTS

WP3 - Baseline Study Report (3.3) 

The Baseline Study uses results of activities 3.1, 3.2 and 3.3 in identifying the learning needs of 

partner institutions. The key report deliverable is 3.3 which includes full needs analyses based on 

primary data collected at partner LA HEIs. Therefore, the AMC would be invited to provide formative 

feedback on the results of the needs analyses report. 

The Criteria/Performance indicators of the Baseline Study Report (3.3) are the following: 

 the report includes the analysis of qualitative data collected from students, staff and

administrators on professional development needs in intercultural competencies (IC) in a

systematic way;

 that data is collected, clearly analyzed and summarized;

 the data and the results are enough and significant for the preparation phase purposes;

 recommendations for the PROFIC learning programme are included and comprehensive.

The evaluation grid/check list for the evaluation of the Baseline Study Report (Deliverable 3.3) 

includes nine sentences the evaluation should tick appropriate score from 1 (strongly disagree) to 5 

(strongly agree) and one open question.  

Likert Scale Multiple Choice Questions: 

The report includes comparative analysis of the existing 
documents, policies and initiatives on IC professional 
development in each LA HEIs partner institutions. 

1           2    3           4    5 

The report includes the analysis of qualitative data collected 
from students, staff and administrators on professional 
development needs in IC 

1           2    3           4    5 

That data collected, clearly analysed and summarized 1           2    3           4    5 

The data and the results are enough and significant for the 
preparation phase purposes 

1           2    3           4    5 

Recommendations for the PROFIC learning programme are 
included and comprehensive. 

1           2    3           4    5 

The report describes the training needs for students on how 
to improve their competencies, knowledge and skills on IC 

 1           2  3    4           5 

The report describes the training needs for teachers and 
universities’ staff on how to improve their competencies, 
knowledge and skills on IC 

    1       2  3        4           5 
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The reports include suggestion on how arrange /organise the 
training activity (training methodology) 

1           2    3           4    5 

Detailed recommendations on the course on IC specific 
contents are included  

1  2     3           4     5 

Open question: “Please, provide at least one suggestion or a comment to improve /enrich the quality 

of the Report”. 

Baseline Study Report: results and recommendations  

In the table below are summarised the answers to the Baseline Study Report at the Likert Scale 

Multiple Choice Questions: 

Baseline study report 
Score 5 4 3 2 1 TOT 

Sentence N° of answers received per score 

The report includes comparative analysis of the 

existing documents, policies and initiatives on IC 

professional development in each LA HEIs partner 

institutions. 

4 / / 2 / 6 

The report includes the analysis of qualitative data 

collected from students, staff and administrators on 

professional development needs in IC 

3 1 / / 2 6 

That data collected, clearly analysed and summarized 1 2 2 / 1 6 

The data and the results are enough and significant 

for the preparation phase purposes 

2 1 1 2 / 6 

Recommendations for the PROFIC learning 

programme are included and comprehensive. 

1 2 2 1 / 6 

The report describes the training needs for students 

on how to improve their competencies, knowledge 

and skills on IC 

3 / 2 / 1 6 

The report describes the training needs for teachers 

and universities’ staff on how to improve their 

competencies, knowledge and skills on IC 

3 / 1 1 1 6 

The reports includes suggestion on how arrange 

/organise the training activity (training methodology) 

3 / 1 2 / 6 

Detailed recommendations on the course on IC 

specific contents are included  

3 / 1 2 / 6 

Here below the answers to the open question: 
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“Please, provide at least one suggestion or a comment to improve /enrich the quality of the Report”. 

(1) 

“This was a well presented and comprehensive report but I felt that the balance was somewhat 

wrong, especially with respect to the evaluation criteria supplied. There was no mention of existing 

documents policies and initiatives on IC in the partner HEIs and therefore no scope for comparative 

analysis (eval. criteria 1). 

 I felt the practical value of the document was compromised by a focus on data presentation over 

any focus on the goal of the document. So, for example, the Recommendations for the PROFIC 

learning programme (eval. Criteria 5) are presented in S6.5 as Results. I would expect the 

recommendations to be separated out (perhaps combined with recommendations derived from Staff 

perceptions, and linked back to the goals of the Learning Programme). 

Similarly, student training needs whilst presented in the data section, are never really discussed and 

explored in terms of what they mean for the PROFIC project.  

While I recognise that this is not a formal research report, I think the data could have been presented 

in a more meaningful way if preceded by a brief review of what we know about IC. This would then 

have provided a framework into which the data collected here could be incorporated, and formed 

the basis of the recommendations and conclusions that we can draw from the data collected. 

In general the data presented was interesting to read, but as a non-Spanish speaker, I would have 

liked either translations of the quotes, or a descriptive summary of the quotes used. 

I felt the organisation of the results was somewhat confusing – given that staff and student derived 

data was being presented in parallel. This makes it more important to be explicit about who 

‘respondents’ were at any given time. A short preamble, articulating the different dimensions of 

analysis (staff perspectives on their own needs, staff on students, students on students, students on 

staff) would have helped to structure the data presentation more clearly. 

Section 7 (Concluding Remarks) presented a summary, but no real synthesis of the findings of the 

study. Once more, given the emphasis in the evaluation criteria (4-8) on the utility of this work in 

informing other parts of the PROFIC project, I would have expected a more extensive and focused 

conclusion section.” 

(2) 

“It is recommended that the report not only describe the training needs of university professors and 

staff on how to improve their intercultural competencies, knowledge and skills, but it should also 

recommend that universities incorporate the development of intercultural skills into their study 

programs, intercultural competences, which are part of the curricular network and which guarantee 

their development. 
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It is recommended that the care of the environment, the stimulation and protection of the oral 

tradition be incorporated as intercultural competences as a way or and way of recovering identity 

values that connect the individual with Mother Earth as and its elements of social cohesion. 

It is advisable to expand the methodological suggestions for the planning, organization and 

development of activities that guarantee the development of intercultural competencies in the 

training of both teachers and students. 

It is advisable to incorporate in the methodologies for planning, organization and the development 

of intercultural activities and competencies, the approach of andragogic learning in which the life 

experiences of vulnerable communities that exist in each country and that still maintain the balance, 

from the square of the environment and biodiversity.” 

(3) 

“The report is solid and well-organised, and provides sufficient important data to base future actions. 

The analysis is detailed and I especially underline that it pays attention not only to concepts emerging 

from a considerate number of voices, but also to those seemingly side comments which, although 

not especially focused on IC, are valuable and reveal much information for further research, such as 

a possible relationship between non-traditional teaching methodologies and IC (28).  

As regards institutional documents on IC (question 1), the report includes references to institutional 

responsibility or actions taken in some universities (p17), but I could not find institutional documents 

or  a comparative analysis of them, which would be relevant to see whether institutions have 

discussed the issue and to have an idea of the formal context in which to implement courses/actions.  

A point that called my attention is that although the concept of internationalization and 

international exchange appears regularly in part 4 (e.g. “part of its mission or of current 

internationalization priorities” (17) “graduates could get jobs abroad” (18) “helpful if graduates go 

abroad” (19) “the need to prepare students for study periods abroad” (19)) and in part 5 (among 

“good practices”: learning about other national culture, attending a conference with the 

participation of foreign speakers, courses directed by two teachers from different nationalities, 

teaching a course in two languages, etc.), the international exchange does not appear with the same 

level of frequency in part 6 (“how they can prepare students for possible future experiences abroad” 

(40), “e.g. during a trip abroad” (42)). I wonder why the actions suggested by participants in part 6 

do not reflect the relevance given before to international experience.  

The previous comment does not mean that internationalization is the only aspect considered. On the 

contrary, the report accounts for a variety of forms in which IC is understood. And I would say this 

one of the highlights in the project: understanding IC in a broader sense, in which culture is not 

restricted to a nationality. In this respect, I think that the report would benefit from a brief 

introductory paragraph in which this is made explicit. Along the report there are references to 

national, international, social class, age, discipline, gender, rural/city and professional cultures, 

among others, and these variables reflect the complexity of IC, the multiple layers in concepts such 
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as “diversity”, “culture” and “interculturality”, as well as the importance of intersectionality. On 

pages 16-17, there is an explanation about the varieties shown, some of which were not expected. 

Having a clearer notion of what is understood by IC in the project from the beginning of the report 

would facilitate the understanding of dimensions in it and a better visualisation of the project.  

The concept “good practices” appears in different parts of the report, but even though the intended 

meaning may be understood, the term itself is relative and tends to fix practices. The same report 

suggests that the concept of culture is dynamic, so the same practice may not be effective or suitable 

for every situation.  

Another point has to do with the staff reflected in the report. As mentioned on page 41, the voice of 

administrative staff seems underrepresented. On that same line, I would add the scarce references 

to research. Taking into account that a considerable number of the teachers interviewed are also 

researchers, it is interesting to note -and perhaps a line for further questioning- that few of them 

refer to IC in their research activities and contexts.  

The concluding remarks make a good overall analysis of the different sections and conceptualize 

ideas that were collected in the form of narrated experiences, answers or personal comments. These 

concepts are relevant categories in the analysis, such as: IC as a dynamic and multi-layered concept, 

a heterogeneous reaction towards the concepts of culture and diversity, the need of situated 

knowledge and practice, the importance of categories being discussed and reflected upon (As 

contexts vary, these theoretical categories could be applied diversely according to the situated 

experience). These categories (and all those analysed in the report) represent a wealth of material 

for the programme and future actions of this IC project.” 

 

(4) 

“It is necessary to contrast the empirical information with the analysis of documents and institutional 

policies. Likewise, it is important to cross-check institutional information on university policies and 

programs that are focused on the development of interculturality. It would be advisable to further 

detail the recommendations to the PROFIC project derived from the study. 

The information on how to organize the training is still insufficient. It would be important to rely on 

institutional information for this. Surely there are good practice experiences that can be recovered 

and from which one can start. The recommendations are still general and descriptive, it is 

recommended derived from the analysis and crossing of the information, something more specific.” 

(5) 

“Both the methodology used and the subsequent analysis of the results and their implications have 

a formidable development. 

Considering that the document must be tackled by institutions where their capacities might be 

diverse, it could be appropriate to include more elements such as tables, summaries or graphics in 
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order to facilitate the approach. These elements are included very effectively in the Learning 

Program, perhaps it would be convenient to adapt this document to a format more similar to the 

other.” 

(6) 

“On the methodological approach, I consider that the study carried out was extensive and its 

systematization was clear. This allowed to deepen in some areas of interest for the Project. It would 

have been important to include more data on the sampling, on the profile of the interviewees or on 

the interview guide. This information would have helped to better understand the answers. Being a 

qualitative study, it is understood that frequencies and representativeness are not important, but for 

the analysis of some responses it is important to know whether they are among the most commonly 

indicated responses or are very exceptional cases. 

In terms of research orientation, a very general concept of diversity is observed (epistemic, national 

origin, languages, gender, rural habitat, whether or not it is within an institution of higher education, 

etc.). I wonder if such a general framework on the concept of diversity helps to make decisions in 

specific fields; Ahem, it is not the same to treat the national diversity present between two students 

than to reflect on the epistemic diversity that different cultures have about what science and 

knowledge are and how that invites us to change our own institutions. On the other hand, it is very 

difficult in Latin America to read about diversity without delving into the unequal economic and 

gender structures and their present problems of racism. In the study it is not very clear that this is a 

framework for analysis. 

In other cases, the importance of including content on diversity in the curricula is mentioned. 

However, not much attention is paid to the possible objectification, generalization with which this 

has been done in Latin America. Or no alternatives to it are proposed. 

Finally, the last questions have a low rating because their content is worked on more in the “Learning 

Program” document. In this document, the interviewees indicate some opinions regarding these 

issues.” 

Following the results of the evaluation of the Baseline Study Report the majority of AMC members 

believes the report includes a comparative analysis of the existing documents, policies and 

initiatives on IC professional development in each LA HEIs partner institutions, the analysis of 

qualitative data collected and describes the training needs for students and teachers on how to 

improve their competencies, knowledge and skills on IC. Nevertheless, the data collected could 

clearly summarised and recommendations for the PROFIC learning programme should be better 

described and linked to the training need analysis.  

Following the suggestions provided by respondents at the open question the Baseline Report Study 

could also be improved as follow: 

- to include more information on how to organize the training; 

- to include more data on the sampling, the profile of the interviewees or on the interview guide; 
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- to include more elements such as tables, summaries or graphics to facilitate the approach; 

- to mention the research activities of university teachers; 

- the student training needs could better discussed and explored;  

- to invlude a brief introductory paragraph to describe the concept of IC. Understanding of IC in a 

broader sense, in which culture is not restricted to a nationality. 

The team updated the WP1 deliverable based on the feedback and produced a final version.  

 

 WP4 - PROFIC Learning Programme (D4.1) 

The Learning Programme consists of a blended learning approach involving face-to face Professional 

Development Workshops and online learning activities. Due to COVID-19 situation the consortium 

will review the viability of delivering blended learning approach and prepare for full online delivery 

if needed. The Learning Programme will focus on: a) developing individual IC of academic and 

administrative staff and b) coaching for trainers in order to achieve 2nd level impact with students in 

the following WP5. 

Criteria/Performance indicators: qualitative of the course programme, the learning programme 

includes a variety of engaging methodologies; the contents of the learning programme have the 

potential to equip participants with the needed knowledge, awareness, skills and attitudes for the 

IC implementation; satisfaction of participants compared to the expectations. 

Tool: check list/ grid and open comments to review the learning course programme at the 

programme structure phase 

Tools: quantitative feedback sheets), pre-post self-evaluation questionnaire to submit before and 

after the learning programme delivery. 

he evaluation grid/check list for the evaluation of the PROFIC Learning Programme  (Deliverable 

D4.1) includes nine sentences the evaluation should tick appropriate score from 1 (strongly 

disagree) to 5 (strongly agree) and six open questions.  

Likert Scale Multiple Choice Questions: 

The Learning Programme is based on the Baseline study 
report specific recommendations on the course  

1           2            3           4           5 

The Learning Programme clearly describes the course overall 
structure and methodology 

1           2            3           4           5 

The course methodology and delivery are adapted /modified 
in response to the current Covid-19 pandemic and related 
different situations at LA universities 

1           2            3           4           5 

The Learning Programme includes all the necessaries areas of 
learning for the learners development of IC skills and 

1           2            3           4           5 
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competencies 

Contents areas of the course on IC are detailed and the 
course learning objects are described for each area 

1           2            3           4           5 

The area “INDIVIDUAL IC - Developing one’s own Professional 
IC (I)” includes all the needed learning Outcomes and the 
individual elements are described (Awareness, Knowledge, 
Attitudes, Skills) 

1           2            3           4           5 

The area “PEDAGOGICAL IC - ability to help students develop 
IC (P)” includes all the needed learning Outcomes and the 
individual elements are described (Awareness, Knowledge, 
Attitudes, Skills) 

1           2            3           4           5 

The area “SUPPORTING IC - ability to support students’ 
intercultural journeys (S)” includes all the needed learning 
Outcomes and the individual elements are described 
(Awareness, Knowledge, Attitudes, Skills) 

 

1           2            3           4           5 

The area “DEVELOPING IC - Professional reflective practice 
on IC development” includes all the needed learning 
Outcomes and the individual elements are described 
(Awareness, Knowledge, Attitudes, Skills) 

1           2            3           4           5 

 

Open questions: 

“Do you think the PROFIC Learning Programme could any additional area of content? If yes, which 

one? Please, briefly describe it here below”.   

“Do you have any suggestions or a comments to improve /enrich the area “INDIVIDUAL IC - 

Developing one’s own Professional IC (I)”. Please include your suggestions if yes”. 

“Do you have any suggestions or a comments suggestion to improve /enrich the area “PEDAGOGICAL 

IC - ability to help students develop IC (P)”. Please include your suggestions if yes”. 

“Do you have any suggestions or a comments to improve /enrich the area “SUPPORTING IC - ability 

to support students’ intercultural journeys (S).” 

“Please, provide at least one suggestion or a comment to improve /enrich the area “DEVELOPING IC 

- Professional reflective practice on IC development”. Please include your suggestions if yes”. 

“Any other comments or suggestions for the PROFIC Learning Programme Structure Overview”. 

The evaluation grid/check list for the evaluation of the PROFIC Learning Platform (Deliverable D4.2) 

includes eleven sentences the evaluation should tick appropriate score from 1 (strongly disagree) to 

5 (strongly agree) and five open questions.  

Likert Scale Multiple Choice Questions: 
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The platform is user-friendly / easy to use   1           2            3           4           5 

The interface / graphic is satisfactory  1           2            3           4           5 

The menu and tool bars are well structured and 
organised  

1           2            3           4           5 

The WORKSHOP STAGE section is easy to access and navigate 
1           2            3           4           5 

The WORKSHOP STAGE tools are useful and the most suitable 

to deliver  

the course contents 

1           2            3           4           5 

The COMMUNITY STAGE section is easy to access and 
navigate 

1           2            3           4           5 

The COMMUNITY STAGE tools are useful and the most 
suitable to deliver the course contents 

1           2            3           4           5 

The E-PORTFOLIO section is easy to access and navigate 
1           2            3           4           5 

The E-PORTFOLIO tools are useful and the most suitable to 
deliver the course contents 

1           2            3           4           5 

The RESOURCES section is useful and includes relevant 
documents 

1           2            3           4           5 

The Instruction to the PROFIC programme (included in the 
RESOURCES section) is useful and completed 

1           2            3           4           5 

 

Open questions: 

“Do you think the PROFIC Learning platform could be improved? If yes, please, briefly describe how 

here below.”   

“Do you have any suggestions or comments to improve the WORKSHOP STAGE section?” 

“Do you have any suggestions or comments to improve the COMMUNITY STAGE section?” 

“Do you have any suggestions or comments to improve the E-PORTFOGLIO section?” 

“Do you have any suggestions or comments to improve the RESOURCES section?” 

The check list/grid includes also the ANNEX: INSTRUCTION FOR THE EVALUATOR with indication on 

hoe to access and navigate into the e-platform. 

PROFIC Learning Programme: results and recommendations   

In the table below summarised the answers to the PROFIC Learning Programme at the Likert Scale 

Multiple Choice Questions: 
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PROFIC Learning Programme 
Score 5 4 3 2 1 TOT 

Sentence N° of answers received per score 

The Learning Programme is based on the Baseline 

study report specific recommendations on the course  

2 2 0 0 1 6 

The Learning Programme clearly describes the course 

overall structure and methodology 

3 1 / / 1 6 

The course methodology and delivery are adapted 

/modified in response to the current Covid-19 

pandemic and related different situations at LA 

universities 

3 1 1 / 1 6 

The Learning Programme includes all the necessaries 

areas of learning for the learners development of IC 

skills and competencies 

2 2 / / 2 6 

Contents areas of the course on IC are detailed and 

the course learning objects are described for each 

area 

3 1 / 1 1 6 

The area “INDIVIDUAL IC - Developing one’s own 

Professional IC (I)” includes all the needed learning 

Outcomes and the individual elements are described 

(Awareness, Knowledge, Attitudes, Skills) 

2 2 / 1 1 6 

The area “PEDAGOGICAL IC - ability to help students 

develop IC (P)” includes all the needed learning 

Outcomes and the individual elements are described 

(Awareness, Knowledge, Attitudes, Skills) 

3 1 / 1 1 6 

The area “SUPPORTING IC - ability to support 

students’ intercultural journeys (S)” includes all the 

needed learning Outcomes and the individual 

elements are described (Awareness, Knowledge, 

Attitudes, Skills) 

1 2 / 1 2 6 

The area “DEVELOPING IC - Professional reflective 

practice on IC development” includes all the needed 

learning Outcomes and the individual elements are 

described (Awareness, Knowledge, Attitudes, Skills) 

2 1 / 2 1 6 

 

Here below the answers to the open questions:  

Do you think the PROFIC Learning Programme could any additional area of content? If 

yes, which one?  
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Following the Baseline Study, there is a considerable number of varieties associated with 

diversity and culture which affect the context and the concept of IC (page 17 but also all 

along examples from interviews). In this line, I consider that some traversing axes could 

constitute a new separate area, to provide informing theory and analysis of practical 

situations, and to work on how they affect IC. One field of relevance for current Latin 

American context is gender, considering the alarming number of femicides and the 

amount of violence based on gender, but also, in response, the social movements and 

the laws in agenda. Another growing transversal issue to be considered could be that of 

disabilities. 

It seems comprehensive and reflects the EMIC model and views expressed in the Baseline 

Study. I’m writing as I read, so perhaps it is covered later, but I felt it would be good to 

describe some pedagogical principles up front – I’d imagine these professional 

development activities will require lots of reflection, discussion, making significant use of 

exemplars from past practice and current practice. These practice examples could inform 

a problem-based approach which will motivate the learners and may also have 

implications for the amount of content developed (as the learners could be generating a 

lot of the content themselves). The methodology section (6) does cover some of this – 

perhaps it would have been better at the start of the document as it would have provided 

a useful context for the description of the content. 

Those included are sufficient and pertinent. However, a phase of evaluation and 

reworking based on what was found in the reflective stage would be pertinent. 

The approach to the program is very complete and well developed. It could include 

additional content areas related to access to higher education or the development of IC 

in the admission courses (if they exist). The link with the community (cooperation or 

university extension) could also be mentioned; that feeds back into institutional practice 

and tends to involve diverse intercultural conditions. 

The institutional area and the community area will be two very important areas to 

develop in the future. Some of my observations are not so much to do with a specific area 

or content but rather with an overview. I expose it in the last paragraph. 

University higher education and the challenges for human development in intercultural 

contexts. 

The new humanism and the passage from a programmatic teaching to a paradigmatic and 

intercultural education. The new humanism in the knowledge society and its impact on 

biodiversity with an intercultural approach. From classical humanism to the new 

humanism: an approach from the chairs of interculturality in action. 

 

Do you have any suggestions or a comments to improve /enrich the area “INDIVIDUAL 

IC - Developing one’s own Professional IC (I)”? 
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The section is thoughtful and clear. The section proposes to work on individual IC 

holistically and from the disciplinary perspective (p. 5). I would also consider the situated 

context (considering the specific cultures the individual belongs to). 

I’m sure it will be covered, but the whole area here demands an explicit focus on self-

reflection. Given that reflection can be difficult for some, perhaps there needs to be a 

high level introduction that prepares participants for this reflective journey and 

articulates the importance of using one’s past experience, and examining current 

practice, to develop INDIVIDUAL IC. 

Emphasizing only differences is insufficient to have critical thinking about cultural 

diversity; it is also necessary to contextualize each situation and have information about 

the inequalities that such diversity contains. The attitude of non-judgment seems 

insufficient to me. It is necessary to recognize moments in which a posture is necessary 

to guide our attitudes. We need a competence that allows us to bear in mind the 

complexity of diversity. Which lets you keep in mind that it goes beyond national 

membership. 

In I1 reference is made to the identification of situations in which cultural conditioning 

affects the way people behave. Starting from the baseline study and understanding that 

every situation implies a cultural conditioning, it might be good to highlight the 

identification of those situations that condition the behavior of people in a problematic 

way. Likewise, highlighting the fact that every situation has intercultural peculiarities can 

help to promote the ability to identify the different dimensions of capacity. For example, 

instead of applying critical thinking in situations of cultural diversity, we can encourage 

you to apply critical thinking in the daily basis practice and then tackle cultural diversity. 

In addition to contributing proactively to effective work in culturally diverse teams, 

emphasis could be placed on generating proactive individual participation in culturally 

diverse teams. Although it is understood that the practice is reflective, trying to provide 

staff with motivation for involvement in diverse environments should have a direct 

implication on their IC. A learning outcome cantered on the evaluation and feedback of 

the individual IC could collaborate with the final evaluation process. 

None 

It is evidenced that the learning program includes learning areas necessary for the 

development of intercultural skills and competencies by students. It is recommended that 

the teachers and administrators of the program that the learning program possess 

intercultural skills and competences that favour and contribute to the learning of the 

students. 

 

Do you have any suggestions or a comments suggestion to improve /enrich the area 

“PEDAGOGICAL IC – ability to help students develop IC (P)”? 

The Pedagogical IC is thoroughly structured, considering different levels of action in an 

integrated chain: knowledge of what IC is (or what is understood by it), the teacher’s 
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facilitating role and the relevance of feedback in enhancing students’ IC competence. The 

section clearly works on two levels: what the teacher needs to know and the actions they 

must take to help develop students’ IC. 

Maybe I missed it but I was surprised not to see much about Inter-disciplinarity in either 

the Baseline Study doc, or the PEDAGOGICAL IC content here – Interdisciplinary activities, 

where a student works with others from a different discipline can be a powerful driver 

for many of the types of IC skills and that PROFIC is trying to foster (and indeed Inter-

disciplinary working reflects the real world of work) therefore the staff PD on pedagogy 

could usefully include this as a topic (so that staff who have undertaken the PD can then 

design courses that embrace interdisciplinarity). Similarly, co-creation activities demand 

working across disciplinary and/or cultural boundaries so some discussion of how to 

include co-creation in curricula may be useful. 

It would be pertinent that the construction of learning opportunities are not only vertical, 

from the facilitator towards the students, but also contemplates the participation of 

these in the creation and choice of learning activities. 

The development of the pedagogic IC seems very complete and accurate. The inclusion 

of identification, development and analysis outcomes will facilitate work on this axis. 

None 

The suggestion or comment to improve intercultural pedagogical competence that 

favours the ability to help students develop intercultural competencies is that elements 

of the environment of the student communities are taken into account throughout the 

process. Elements of daily identity that lead them to revalue the identity and care of 

mother earth and the environment, from the elements of violence. An intercultural 

curriculum should include: history, oral tradition, identity, clothing, gastronomy, 

ancestral practices, natural medicine, health midwifery from ancestral practices, among 

others. 

 

Do you have any suggestions or a comments to improve /enrich the area “SUPPORTING 

IC - ability to support students’ intercultural journeys (S)”? 

The adaptation stage: the section suggests students’ cultural transitions at different 

stages in their university experience. I would stress that concept even further, because in 

the university experience we can observe the permanent coexistence and the dynamic 

flow of several cultures (as suggested by the Baseline Study). As each individual belongs 

to more than one culture, they are exposed to many cultural “shocks” at the same time 

and at different times. Besides, although working on similarities is important, it is 

necessary to value the differences as well. For this reason, I think that “adaptation” is 

only one aspect. Besides, the term could be misinterpreted as an intention to 

homogenize, by erasing the differences to favour the similarities. On a different light, 

“integration” as an added stage would contribute with ideas such as acknowledgement 

of and respect for the other, and feeling comfortable in/by the other culture.  
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Even though empathy is an important element in supporting students’ transitions, tools 

and emotional intelligence could be complemented with other dimensions, like a 

recapitulation and discussion of concepts analysed in previous areas in a new light: 

awareness of own and other cultures, universals and stereotypes, patterns of thinking 

and transfer of own’s patterns to the other, alterity. 

None, all covered. 

It is not enough to know how the proposals work from emotional intelligence, from my 

point of view they must be developed in advance and tested by who will give the support. 

Simple knowledge is not enough to ensure that they will be put into practice. 

While there is literature that suggests that there are the typical phases experienced by 

the students mentioned, there are other sources that suggest a different journey. An 

example is Alain Coulon who distinguishes three somewhat different stages. Another 

example is Ana María Ezcurra who considers the first year as a “battle field”. 

I would be careful not to skew the difficulties of the early college trip by thinking of it as 

a honey moon stage. There could also be other very complicated stages, especially 

towards the end of university degrees. As Bourdieu mentions, cultural capital directly 

affects the particular journey that each person has in their institutional journey. And this 

can be very important. It could also be included the phase of access / admission to the 

institutions, and the IC of the staff, especially those who participate in these stages prior 

to the formal inclusion of the student. 

Being familiar and compromised with the infrastructure and areas of the institution that 

gives support as well as promoting changes and making a transdisciplinary approach 

could directly help to the ability to support students’ intercultural journeys. Also, a 

learning outcome centred on the evaluation and feedback of the individual IC could 

collaborate with the final evaluation process. 

None 

It is recommended that during the intercultural trips of the Students, they are always 

accompanied by community leaders or references, knowledgeable about their customs 

and traditions and also, who are local referents involved in local development initiatives 

of their territories or communities. It is recommended that during intercultural trips, field 

diaries are drawn up to collect evidence that can serve as a basis for recording data and 

inputs for research: academic or institutional. It is advisable to create a data of all the 

information collected from the intercultural trips so that this data can record and rank 

the data for an objectivity of the results. 

 

Please, provide at least one suggestion or a comment to improve /enrich the area 

“DEVELOPING IC - Professional reflective practice on IC development”? 

This section is clear and comprehensive, integrating all the other areas and putting into 

practice the awareness, knowledge, attitudes and skilled gained. 
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Here might be an appropriate place to include some activities that encourage to see their 

DEVELOPING IC in the context of their Institutional Culture – are they being appropriately 

supported, will they be able to drive wider adoption at their institution, what barriers do 

they foresee etc. 

It would be very useful to propose that this area (Developing - IC) serves to know how the 

three previous areas affect and mutually modify each other. I suggest that this phase 

could be part of the model. 

In accordance with the development of the reflective practice, perhaps the assembly of 

a toolbox could be incorporated as a tangible outcome of this axis. 

None 

It is recommended that research carried out with an intercultural approach can serve as 

a basis for managing and developing projects of cultural benefit and daily practice for the 

student communities and the communities that have served as focus groups. 

It is recommended to note the generational change in material of culture and identity. In 

other words, good practices of caring for the environment and other practices are 

enriched with the support of the older adults of the communities. 

 

Any other comments or suggestions for the PROFIC Learning Programme Structure 

Overview. 

As suggested by the Baseline Study, the structure considers awareness, knowledge, 

attitude and skills, the four of them constructing synergically a programme on IC at higher 

education. But even though the four are necessary, it seems to me that the “knowledge” 

in each should be revised and enhanced. The effectiveness of most of the areas 

(individual, pedagogical, support and development) depend on what is understood by IC, 

but also on a critical reflection on culture, interculturality, diversity and alterity. These 

concepts appear in the individual and in the pedagogical IC, but should be recapitulated 

in the other areas (or worked, if necessary). One of the methodological principles states 

that the programme is informed by theory. I agree on this; if every participant has the 

opportunity to reflect upon the theoretical categories at work, they will be provided with 

a basic ground from which to face each varying situation they might encounter in the 

future. This does not deny the practical aspect needed to make sense of the theory, but 

it is important that participants can read and discuss first-hand the theoretical categories 

for a productive appropriation.  

The concept of “good practices” is used in parts 4, 5 and 6, but as commented on in the 

Baseline Study, it is a relative concept. The same Baseline Study suggests that the concept 

of culture is dynamic, so the same practice may not be productive in every situation. As 

overall feedback, the programme is really comprehensive and well-thought, each area 

complementing the others, so it very important that all participant work in each of the 

areas as each will help develop a new aspect of the participants’ IC. I hope that the 

suggestions made help enhance the programme. 
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For eval criteria 1: As I indicated in my evaluation of the Baseline Study D3.3, the lack of 

clearly defined recommendations was always going to make the specification of the 

learning programme more problematic. I can see how the Learning Programme fits with 

the EMIC model but I’m not sure D3.3 ever articulated what Staff perceptions of 

development needs collected in that study meant for the design of this programme. 

For eval criteria 5, I’m not sure I saw any learning objects – or should this say objectives? 

There are learning outcomes! A comment on the Likert scales: There is a big gap between 

strongly agree and somewhat agree – you can take my 2’s (for eval criteria 6,7 and 9) as 

‘agree’, or even ‘largely agree’ as I didn’t mark them as 1 merely because I had made 

suggestions for additional content. 

None 

As it was mentioned, the project seems very complete and sound. Homogenizing the 

structure of outcomes (e.g. reflection, practice, and evaluation) may make it easier to 

understand and execute the proposal. 

I believe that the PROFIC Learning Program is a systematic and orderly effort to expand 

the capacity for dialogue on the different diversities present in higher education, from a 

broad perspective. However, I consider that some issues are not clear. For example, 

sometimes, it is not clear if the objective is to broaden the vision and relationship 

between different very general diversities from an “angelic” perspective or if the 

objective is also to recognize how these differences cross historical inequality barriers 

and how to attract them to the debate on the diversity. His concept of critical thinking 

and how it plays its role in the development of CI is not very clear either. 

Nor it is very clear the relationship that can be caused between establishing content, 

knowing the diversity that reflects the other and the possible reification and 

essentialization that this may attract. Or if these reifications and essentializations are 

considered to harm or favor the development of CI. I also consider very positive and 

interesting aspects. I highlight among them, peer learning and the transformation and 

learning of CIs from real situations of the students' own experiences, academics and 

administrators. Also, and in general terms, that the debate on diversity becomes one of 

the main issues in universities, there is an instrument for its attention and this is complex 

and broad. 

It seems to me a very complete and well-designed program to achieve the objectives set 

for it. 

 

Following the results of the evaluation of the PROFIC learning programme the majority of AMC 

members believes the programme clearly describes the course overall structure and methodology, 

the course methodology and delivery are adapted /modified in response to the current Covid-19 

pandemic and the contents areas of the course on IC are detailed, the course learning objects are 

described for each area. The area “SUPPORTING IC - ability to support students’ intercultural 

journeys (S)” includes all the needed learning Outcomes and the individual elements while the other 
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area could be better referred to the training needs. The PROFIC Learning Programme could also 

include the following areas: 

- transversal issues such as gender (considering the alarming number of femicides and the amount 

of violence based on gender) and disabilities; 

- University higher education and the challenges for human development in intercultural contexts: 

the new humanism in the knowledge society and its impact on biodiversity with an intercultural 

approach. 

Moreover, the respondents highlight the importance for the course to include a lot of reflection, 

discussion, making significant use of exemplars from past practice and current practice, as well as 

the evaluation and reworking based on what was found in the reflective stage. 

As related each single area here below some suggestions on how explore them within the PROFIC 

learning Programme. 

area “INDIVIDUAL IC - Developing one’s own Professional IC (I): 

- to consider the situated context (considering the specific cultures the individual belongs to); 

- to add a high-level introduction that prepares participants on the self-reflection activity; 

- more emphasis on the complexity of the cultural diversity which implies to contextualize each 

situation and to get information about the inequalities that such diversity contains; 

- to highlight the identification of those situations that condition the behaviour of people in a 

problematic way; 

- to consider a learning outcome cantered on the evaluation and feedback of the individual IC with 

the final evaluation process. 

Area “PEDAGOGICAL IC – ability to help students develop IC (P)”: 

- to include Inter-disciplinarity issue; 

- identification, development and analysis outcomes; 

- to include as an intercultural curriculum: history, oral tradition, identity, clothing, gastronomy, 

ancestral practices, natural medicine, health midwifery from ancestral practices, among others. 

Area “SUPPORTING IC - ability to support students’ intercultural journeys (S)”: 

- “integration” as an added stage would contribute with ideas such as acknowledgement of and 

respect for the other, and feeling comfortable in/by the other culture; 

- awareness of own and other cultures, universals and stereotypes, patterns of thinking and 

transfer of own’s patterns to the other, alterity; 

- more emphasis on the emotional intelligence; 

- to include the phase of access / admission to the institutions, and the IC of the staff, especially 

those who participate in these stages prior to the formal inclusion of the student; 

- during intercultural trips field diaries should drawn up to collect evidence that can serve as a basis 

for recording data and inputs for research. 
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Area “DEVELOPING IC - Professional reflective practice on IC development” 

- to include some activities that encourage to see their DEVELOPING IC in the context of their 

Institutional Culture; 

- this area (Developing - IC) could serve to know how the three previous areas affect and mutually 

modify each other; 

- the assembly of a toolbox could be incorporated as a tangible outcome of this axis; 

- to note the generational change in material of culture and identity. 

As related other comments or suggestions for the PROFIC Learning Programme Structure Overview 

here below some suggestions: 

- in each area awareness, knowledge, attitude and skills the “knowledge” section could be revised 

and enhanced; 

- the practice should be related and specific for each area of the learning programme; 

- to homogenize the structure of outcomes (e.g. reflection, practice, and evaluation); 

- to explain better the concept of critical thinking and how it plays its role in the development of 

CI. 

It was noted through the AMC feedback that the Programme structure was at the pre-delivery stage 

and that the feedback will be integrated during delivery. The feedback received was integrated while 

planning and delivering the PROFIC Learning Programme through the Workshop and Community 

stages, which were adapted to be fully delivered online due to the COVID 19 pandemic.  

 WP4 -  PROFIC Learning Platform (D4.2) 

The PROFIC Learning Platform is an interactive online platform for learning activities and 

collaboration that was used to deliver the PROFIC Learning Programme. This activity was supported 

by the work of a subcontracted technology enhanced leaning specialist who worked on developing 

the platform structure and facilities. 

The Criteria/Performance indicators of the PROFIC Learning Platform are the following:  

 the learning platform is user-friendly;  

 platform interfaces/infrastructure are customized according to the specific devise utilized 

by users; 

 the platform includes collaborative learning activities and tools;  

 it is easy to access and to navigate through. 

The evaluation grid/check list for the evaluation of the PROFIC Learning Platform includes eleven 

sentences the evaluation should tick appropriate score from 1 (strongly disagree) to 5 (strongly 

agree) as follow:  

Likert Scale Multiple Choice Questions: 
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The platform is user-friendly / easy to use   1           2            3           4           5 

The interface / graphic is satisfactory  1           2            3           4           5 

The menu and tool bars are well structured and organised  1           2            3           4           5 

The WORKSHOP STAGE section is easy to access and navigate 
1           2            3           4           5 

The WORKSHOP STAGE tools are useful and the most suitable 
to deliver the course contents 

1           2            3           4           5 

The COMMUNITY STAGE section is easy to access and 
navigate 

1           2            3           4           5 

The COMMUNITY STAGE tools are useful and the most 
suitable to deliver the course contents 

1           2            3           4           5 

The E-PORTFOLIO section is easy to access and navigate 
1           2            3           4           5 

The E-PORTFOLIO tools are useful and the most suitable to 
deliver the course contents 

1           2            3           4           5 

The RESOURCES section is useful and includes relevant 
documents 

1           2            3           4           5 

The Instruction to the PROFIC programme (included in the 
RESOURCES section) is useful and completed 

1           2            3           4           5 

 

The check list also includes five open questions. One generic which aims to collect general feedback 

on the e-learning platform further improvement. The other four questions aim to collect from AMC 

members their suggestions on each specific section of the e-platform related to the different parts 

of the PROFIC learning programme. 

In detail, the Open questions are the followings: 

Do you think the PROFIC learning platform could be improved? if yes, please, briefly describe how 

here below.   

Do you have any suggestions or comments to improve the workshop stage section? 

Do you have any suggestions or comments to improve the community stage section? 

Do you have any suggestions or comments to improve the e-portfoglio section? 

Do you have any suggestions or comments to improve the RESOURCES section?  

The tool also includes as annex the instruction for the evaluator on how to access to the PROFIC 

learning platform and how navigate through the different sections/ course parts with a brief 
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description of the activities and tools to use to undertake the tasks: WORKSHOP STAGE, 

COMMUNITY STAGE, E-PORTFOLIO, RESOURCES. 

PROFIC Learning Platform: results and recommendations   

In the table below summarised the answers to the PROFIC Learning Platform at the Likert Scale 

Multiple Choice Questions: 

PROFIC Learning Platform 
Score 5 4 3 2 1 TOT 

Sentence N° of answers received per score 

The platform is user-friendly / easy to use   3 1 / / / 5 

The interface / graphic is satisfactory 3 1 / / / 5 

The menu and tool bars are well structured and 

organised 

3 2 / / / 5 

The WORKSHOP STAGE section is easy to access and 

navigate 

4 1 / / / 5 

The WORKSHOP STAGE tools are useful and the most 

suitable to deliver the course contents 

2 3 / / / 5 

The COMMUNITY STAGE section is easy to access and 

navigate 

3 2 / / / 5 

The COMMUNITY STAGE tools are useful and the most 

suitable to deliver the course contents 

3 2 / / / 5 

The E-PORTFOLIO section is easy to access and 

navigate 

3 2 / / / 5 

The E-PORTFOLIO tools are useful and the most 

suitable to deliver the course contents 

3 2 / / / 5 

The RESOURCES section is useful and includes 

relevant documents 

2 3 / / / 5 

The Instruction to the PROFIC programme (included in 

the RESOURCES section) is useful and completed 

3 2 / / / 5 

 

Here below the answers to the open questions:  

Do you think the PROFIC Learning platform could be improved? If yes, please, briefly 

describe how here below?  

On a first approach, the distinction between workshop, community, e-portfolio and 

resources seemed clear. But when the community menu opened into weeks (1-6) it got 

visually confusing, having the workshops menu (1-6) above. It is not a serious question, it 

only takes some time to realize the difference, but it demands going back to check and 
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understand. 

 

I believe that the PROFIC Platform includes a number of important and diverse 

educational resources from which to meet the objectives pursued by PROFIC. I believe 

that after an educational period, it could be evaluated by students and facilitators, 

because they are its direct users. It would also be important to ask them for improvement 

proposals. 

 

Note: I have a base knowledge of Spanish, so while I could understand enough to navigate 

round the platform and understand the structure and content of the learning materials 

at a macro-level, a review from a native Spanish speaker would be needed to pick up 

some of the finer points of the system.  

 

The PROFIC Learning platform is based upon the MOODLE Learning management System. 

It is an industry standard platform providing a well-designed interface which the PROFIC 

team have customised appropriately. Many participants will be familiar with its 

presentation and I would anticipate that most participants will have little trouble using 

the system for learning. Any who do struggle would likely struggle with any learning 

platform.  

 

I found a very small number of instances where I felt the design of the learning space 

could be improved (zoom links not opening in new tabs, broken links, empty forums), but 

these were all minor. I have noted them in the individual sections below. 

 

Yes, I think the PROFIC platform can still improve. It needs a much more user-friendly and 

intuitive design, so that users do not always have to invest time in trial and error, or 

frequently consult the manual. 

 

Do you have any suggestions or comments to improve the WORKSHOP STAGE section? 

The workshop stage is mainly practical and it allows participants to reflect upon, and 

discuss, real-life situations in which the intercultural competence intervenes. As the title 

itself suggests, workshops are practical and clearly based on the participants’ or 

simulated situations. This is very useful to become aware of intercultural competence in 

practical terms and then develop the necessary tools for change or improvement. 

However, I think that a stage in which the theory is discussed is missing, especially 

considering that participants are all members of university staff or students.  

Without losing the main purpose of a practical approach, there could be one more 

workshop to discuss some texts and lay the theoretical basis for later workshops. It could 

become practical, as well, if participants had to read one text and choose a passage that 

holds a central idea for discussion. Or, another suggestion could be to devote 10-15 
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minutes of each workshop to first discuss some theoretical concept. This is provided 

(already analyzed, as a summary) by the workshop moderators, but participants could do 

a pre-task of bibliography discussion. This, I think, would lead to a more insightful analysis 

and approach. 

The use of padlet is a profitable choice, for it allows participants to express their views in 

a creative way. And, even visually, the wall/mosaic reinforces the sense of community. 

One final comment about the workshops: at some instances there is an implicit 

description of university that would not reflect all universities. I mean the references to 

intercultural competence to deal with clients, students or colleagues. I understand clients 

may refer to situations other than education (for example, tourism), but it could also 

mislead to a market view of education, which could be restrictive. A similar doubt arises 

with the concept of “leadership”. 

 

I have some comments about it. The central point of PROFIC seems important to me, 

which is to start from cultural diversity as a positive resource, as an opportunity, not as a 

problem. However, the theme of cultural diversity is very complex in Latin America, due 

to the conditions of inequality in which it is inserted. In this sense it would be important 

to know to whom it is addressed. Ahem, I consider that there are different approaches if 

it is focused on the indigenous population, since it could be said that in that case those 

who most need it or have to learn intercultural skills are part of the population that 

reproduces these systems of discrimination, racism, etc. (that is, the non-indigenous 

population). Or it is especially suitable for people who want to live in different countries, 

meet and work with people of different nationalities, etc. I imagine different approaches 

in these two examples. It would be good to evaluate the program after the first 

generation by looking at these distinctions from feedback from facilitators and students. 

 

I noticed some empty/sparse discussion spaces, though this is by no means unusual in 

online course spaces. Course designers tend to over-estimate their participants’ appetite 

to commit questions to the system, especially where participation is not mandated. The 

first ‘general news’ forum might have been better served by a text box at the top of the 

Workshop Stage area that could have been updated with any news items (only one was 

ever posted). 

Integration with Zoom, Padlet and YouTube seemed good and appropriate. I found 

broken links to Google Slides documents (e.g. 

https://development.profic.org/mod/page/view.php?id=189 again, perhaps 

understandable given the course is finished, but I do wonder what course participants 

expectations are for being able to access resources after the formal end of the course. 

 

• The subtitles inside the WORKSHOP STAGE have a link that does not lead anywhere 

new, that could be fixed. 

https://development.profic.org/mod/page/view.php?id=189
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• I suggest Zoom sessions include one which shows the appropriate use of this part of the 

platform, according to the scheduled tasks. 

• When placing the cursor over each hyperlink, it could show more detailed information 

and instructions of the content.   

 

Do you have any suggestions or comments to improve the COMMUNITY STAGE section? 

In the community setting, I find it suggestive to guide the participant with images that 

reflect elements of interculturality that reflect the community setting. 

 

All the information in the community section is clear. I especially appreciate the different 

sub-sections: news, community and group forum, and the week-by-week instructions 

section (although at first the week-by-week spread and the workshops menu were 

somewhat confusing) Even though I could not access the symposium, I believe it must 

have been an excellent form of rounding up the workshops and a space for good 

exchange of ideas, conclusion and new challenges for the future. The agenda for the 

symposium, which is available on the page, is clear and, as the rest of the course, gives 

participants enough space to act and interact. 

 

This section seems to me the most important. Diversity is a resource, not a problem. But 

working with her always has risks, such as objectification, essentialization, strengthening 

stereotypes, etc. I think that one way to avoid this is for students themselves to talk about 

their worlds, as they live them, without first being interpreted by others. That is why it 

seems to me that this is an important space and one to progressively strengthen in the 

program. 

On the other hand, although diversity is a resource, a wealth, sometimes we run the risk 

of understanding it in a simplified way (as a text, as a content, as something objectifiable 

in an object or in a greeting, etc.). But many times it is more than that, they are different 

ways of understanding life and practicing it. And this is also a great Source of wealth. 

The community section seemed clear and easy to navigate, with an easy to use discussion 

forum. Synchronous communications were supported with Zoom which looked well 

integrated, though there was a point where I clicked a Zoom link and was taken away 

from the course page. Perhaps it would be better to open up the Zoom page in a new tab, 

allowing participants to easily continue in the learning environment in parallel to their 

Zoom call. Padlet too was well integrated allowing for easy creation and collection of 

outputs (as opposed to using the discussion forums, which are good for contribution (of 

ideas in conversations) but where outputs might be lost in an ongoing discussion thread.  

There were a couple of links to padlets that didn’t work (e.g. 

https://development.profic.org/mod/page/view.php?id=258) not sure if this is because I 

am accessing the course after it finished. 

 

https://development.profic.org/mod/page/view.php?id=258
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• A video is not enough to explain how this stage works. It will also be important to 

accompany the video with more graphic, attractive and accessible slides. As it is right now 

it doesn't work very well. It is confusing and tiring. 

• The subtitles inside the COMMUNITY STAGE have a link that does not lead anywhere 

new, that could be fixed. 

• I suggest Zoom sessions include one which shows the appropriate use of this part of the 

platform, according to the scheduled tasks. 

• When placing the cursor over each hyperlink, it could show more detailed information 

and instructions of the content.   

 

 

Do you have any suggestions or comments to improve the E-PORTFOGLIO section? 

In the E-PORTFOLIO section, it is sufficient to ask participants to provide creative evidence 

of learning achievements in interculturality. 

 

The e-portfolio is a very important tool and it is structured effectively. My only doubt is 

whether participants answered the three parts at the beginning. It would seem more 

profitable that parts A, B and C were delivered at different times (beginning, middle 

section and near the end of the workshops), as in fact was instructed in the course 

(instructions were clear “answer part A”). But for some reason, some participants seem 

to have got confused 5 This project has been funded with support from the European 

Commission. This publication reflects the views only of the authors, and the Commission 

cannot be held responsible for any use which may be made of the information contained 

therein. about the task and tried to answer the three parts at the beginning (or so they 

expressed at the second workshop) 

 

I have no concrete suggestions. But I think that an evaluation should be carried out with 

its users, who are the ones who could offer more detail on other areas of opportunity 

and improvement. 

 

I liked the goal-setting and self-evaluation elements of the e-Portfolio system which 

elevate it above a simple note/document repository into something that guides and 

directs personal development. 

It was also useful to see the inclusion of a search tool as I imagine that the ePortfolio 

could become unwieldy if used for extended periods of time.  

I was unable to test the extended features of the e-portfolio, for example to explore how 

data could be exported to another tool, or to n archive. This is important, though often 

missing functionality, recognising that learners also have a professional context in which 

they may want to expose their portfolio. 

 

• Yes, the main link leads to the space called "See individual" and not to "See list" 
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• The subtitle UNIVERSIDAD VERACRUZANA within the E-PORTFOLIO has a link that does 

not lead anywhere new, that could be fixed. 

• I suggest Zoom sessions include one which shows the appropriate use of this part of the 

platform, according to the scheduled tasks. 

• When placing the cursor over each hyperlink, it could show more detailed information 

and instructions of the content.   

 

 

Do you have any suggestions or comments to improve the RESOURCES section? 

In the resources section, it is suggestive to set the scene with images that reflect 

intercultural education as educational elements and mediators as an identifier of new 

learning about interculturality. 

It is also suggested to add to the platform the legal basis of international legislation on 

interculturality. 

 

The resources section is very useful since it provides the bibliography that accounts for 

the course. However, it remains a separate section during the activities. As suggested 

above, since Profic works at university level, I would expect that part of this or other 

bibliography be discussed by the participants, so that a more integral appropriation of 

concepts is achieved (this appropriation is key when thinking of future situations which 

the participants will probably encounter/get involved in). The workshop activities are all 

very useful but they tend to rely on a summary or short presentation of some concepts 

while participants could discuss at least part of the bibliography. Or read some texts and 

choose one passage to quote and explain (and even then, relate to their own experience) 

I have no concrete suggestions. But I think that an evaluation should be carried out with 

its users, who are the ones who could offer more detail on other areas of opportunity 

and improvement. 

 

When providing resources in a platform like this, it is always difficult to get the right 

balance between reusing and customising resources. In this resource section we have a 

series of resources that appear to be reused from other sources (EQUIIP, EMIC). While 

this is fine, I would suggest that in this Resource View, there needs to be some narrative 

description of why the resources are relevant. Otherwise navigation through these 

resources can become difficult and the resource section becomes less usable. Some of 

the resources re in Spanish, and others in English. It might make sense to highlight this 

either through icons (if this were possible), or by storing files of different languages in 

different folders. These changes would increase the usability of the system. 

In resources, I suggest to include resources to be used in the platform during the course-

workshop. 
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Following the results of the evaluation of the PROFIC learning platform the majority of AMC 

members believed it is well designed and provide an easy support to students (most of the 

responses to the Linkert scale are 4/5). 

The PROFIC Learning platform is based upon the MOODLE Learning Management System, one of 

the most used LMS in the world also by not technicians users. Many participants have familiar with 

its presentation and could be easily manage it for learning. 

Nevertheless, the platform could be further improved to allow users an easier access. Among the 

platform tools padlet is a profitable choice, for it allows participants to express their views in a 

creative way. The community section seemed clear and easy to navigate, with an easy to use 

discussion forum. Synchronous communications were supported with Zoom which looked well 

integrated, though there was a point where I clicked a Zoom link and was taken away from the 

course page. The e-portfolio is also a very important tool and it is structured effectively. The updated 

Platform which was part of the final outputs and exportable file updated all feedback that was 

possible to do within the technical constraints of the chosen Moodle platform.  

 

 WP6 - PROFIC toolkit (D6.2) 

Based on the results of WP3, WP4 and WP5 develop the draft PROFIC Toolkit as an Open Educational 

resource (OER). The Toolkit will be made available as an open-education resource with an open 

license (adaptable and shareable with referencing). The PROFIC Toolkit will be published as an OER 

with a Creative Commons license (Creative Commons Attribution-Non Commercial-Share Alike 4.0 

International License). 

The Criteria/Performance indicators of the PROFIC Learning Platform are the following:  

The Criteria/Performance indicators of the PROFIC toolkit are the following:  

PROFIC toolkit is an Open Educational resource (OER), 

 it helps and guide professor and staff of HEIs to apply Intercultural Competencies (ICs) in 

their work experience;  

 the Toolkit is user friendly and offers clear guidance;  

 the Toolkit is adaptable to local HEI contexts. 

The evaluation grid/check list for the evaluation of the PROFIC Learning Platform includes twelve 

sentences the evaluation should tick appropriate score from 1 (strongly disagree) to 5 (strongly 

agree) as follow:  

Likert Scale Multiple Choice Questions: 
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The PROFIC Toolkit includes all relevant information and 
tools to allow users to implement autonomously the PROFIC 
initiative in their own institution 

1           2            3           4           5 

The PROFIC Toolkit is easily accessible into the PROFIC 
platform  

1           2            3           4           5 

The PROFIC Toolkit is easy to navigate and to consult 1           2            3           4           5 

The PROFIC Toolkit graphic interface is nice and captivating 1           2            3           4           5 

The “facilitator note” is a useful and complete tool  1           2            3           4           5 

The “slideshow” is a useful and complete tool  1           2            3           4           5 

Section 01 - Individual IC Workshops: the facilitator notes 
clearly guide the users in managing the workshops 1 and 2 by 
using the supported slideshows  

1           2            3           4           5 

Section 02 - Pedagogic IC Workshops: the facilitator notes 
clearly guide the users in managing the workshops 3 and 4 by 
using the supported slideshows 

1           2            3           4           5 

Section 03 - Pedagogic IC Workshops: the facilitator notes 
clearly guide the users in managing the workshops 5 and 6 by 
using the supported slideshows 

1           2            3           4           5 

The facilitator note of the asynchronous tasks clearly 
describes and support users in the developing of the e-
portfolio, reflections in the forest or park and intercultural 
mosaic  

 

1           2            3           4           5 

The facilitator note provides the needed recommendations 
and guidelines to manage the Community Stage session 

      

1           2            3           4           5 

The facilitator note provides the needed guidelines and 
examples to support users in the developing of the Action 
plan 

     

1           2            3           4           5 

 

The check list also includes five open questions. One generic which aims to collect general feedback 

on the e-learning platform further improvement. The other five questions aim to collect from AMC 

members their suggestions on the tool kit tools, instructions, to support users in developing the 

asynchronous tasks and also to support users in developing the different parts of the PROFIC 

learning programme and to apply the skills improved. 

In detail, the Open questions are the followings: 
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Do you think the PROFIC TOOLKIT could include other additional tool(s) or contents? If yes, which 

one? Please, briefly describe it/them here below.   

Do you have suggestions or comments to improve/enrich the instructions and contents of the 

TOOLKIT to support users in managing the IC Workshops? Please include your suggestions if yes.  

Do you have suggestions or comments to improve/enrich the instructions and contents of the 

TOOLKIT to support users in developing the asynchronous tasks (e-portfolio, reflections in the forest 

or park and intercultural mosaic)? Please include your suggestions if yes.  

Do you have suggestions or comments to improve/enrich the instructions and contents of the 

TOOLKIT to support users in managing the Community Stage session? Please include your 

suggestions if yes. 

Do you have suggestions or comments to improve/enrich the instructions and contents of the 

TOOLKIT to support users in managing the Action plan development? Please include your suggestions 

if yes. 

PROFIC Toolkit: results and recommendations   

In the table below summarised the answers to the PROFIC Toolkit at the Likert Scale Multiple Choice 

Questions: 

PROFIC Toolkit 
Score 5 4 3 2 1 TOT 

Sentence N° of answers received per score 

The PROFIC Toolkit includes all relevant information 

and tools to allow users to implement autonomously 

the PROFIC initiative in their own institution 

1 2 / 1 / 4 

The PROFIC Toolkit is easily accessible into the PROFIC 

platform  

1 1 2 / / 4 

The PROFIC Toolkit is easy to navigate and to consult 2 2 / / / 4 

The PROFIC Toolkit graphic interface is nice and 

captivating 

1 2 1 / / 4 

The “facilitator note” is a useful and complete tool  
1 2 1 / / 4 

The “slideshow” is a useful and complete tool  
1 2 1 / / 4 

Section 01 - Individual IC Workshops: the facilitator 

notes clearly guide the users in managing the 

workshops 1 and 2 by using the supported slideshows  

2 2 / / / 4 
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Section 02 - Pedagogic IC Workshops: the facilitator 

notes clearly guide the users in managing the 

workshops 3 and 4 by using the supported slideshows 

2 2 / / / 4 

Section 03 - Pedagogic IC Workshops: the facilitator 

notes clearly guide the users in managing the 

workshops 5 and 6 by using the supported slideshows 

2 2 / / / 4 

The facilitator note of the asynchronous tasks clearly 

describes and support users in the developing of the 

e-portfolio, reflections in the forest or park and 

intercultural mosaic  

 

1 

 

3 

 

/ 

 

/ 

 

/ 

 

4 

The facilitator note provides the needed 

recommendations and guidelines to manage the 

Community Stage session 

 

3 

 

1 

 

/ 

 

/ 

 

/ 

 

4 

The facilitator note provides the needed guidelines 

and examples to support users in the developing of 

the Action plan 

 

3 

 

1 

 

/ 

 

/ 

 

/ 

 

4 

 

Here below the answers to the open questions:  

Do you think the PROFIC TOOLKIT could include other additional tool(s) or contents? If 

yes, which one? Please, briefly describe it/them here below.   

The included tools are enough. 

As for the content of the workshops, as I suggested in an earlier evaluation, I think the 

workshop moderators should be provided with theoretical material to count on deeper 

management of the categories used in the workshops. That would also provide a more 

reflective approach, instead of taking for granted the concepts used. I mean, the 

moderators’ role seems to be carrying out the tools provided, as an intermediate link, 

rather than as an autonomous guide. These could be provided in a separate workshop or 

by enlarging the notes. 

In workshop 4, I wonder whether the order used (objectives, evaluation, activities) is not 

confusing. It seems that evaluating whether objectives have been accomplished should 

come after the activities. In slide 5, I cannot see the intercultural dimension. In that same 

ppt, slides 6-10 are not clear enough. 

 

I thought the toolkit was comprehensive, well organised and well presented. While I don’t 

think it needs anything further, participants may appreciate complementary resources to 

use during the workshop – for example copies of the complex diagrams which they could 

annotate, or prompts for recording self-reflection. 

 

Personally it was difficult to find the toolkit link. The page has grown a lot and it is difficult 

imagine where it can be. It was easier later when I followed the directions. but by itself 
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it's just complicated. I suggest using resources such as search, to facilitate movement 

within of the platform. It was also difficult to understand if it is a course that an already 

trained facilitator given to a group of prospective facilitators or are guides for a facilitator 

to do with their students. It seems to me that the content of some activity could change 

depending on the case. For example, more activities of collective reflection on facilitators 

of advantages and disadvantages that warn of applying these guidelines, not so much to 

increase competition intercultural in them - that seems sometimes - but how to do with 

their future students. 

Do you have suggestions or comments to improve/enrich the instructions and contents 

of the TOOLKIT to support users in managing the IC Workshops? Please include your 

suggestions if yes. 

It would be useful if each function had its own description there, which would be 

displayed when you place the cursor, so as not to have to resort to the manual. 

 

The instructions are clear and, in general, concise. But in some cases, as in ppt 4, some 

more extended explanation could have helped to understand the use of some slides (6-

10). 

In the toolkit in Spanish, some slides seem to be still in the process of construction (notes 

highlighted, words replaced but not fully erased, etc.) 

 

I was impressed with the comprehensive instructions provided to workshop facilitators. 

It is unusual to see such comprehensive materials to support third party delivery. I 

particularly liked the fact that the instructions highlighted learning points to emphasise 

rather than simply outlining technical aspects such as timings. I feel confident that I would 

have the appropriate support materials to deliver these sessions myself. 

 

When I read it I imagined the target audience. That is very important to understand the 

scope of the guides and toolbox. Also for example, if this is the model for train the 

facilitators and if there will be changes when they apply it to the students of the 

Universities. Likewise, if the students who would attend would be all, as an axis 

transversal in the universities, or only what they consider -themselves- culturally 

different. This is important because generally those who develop more prejudices and 

discrimination relationships do not usually attend these courses voluntarily. 

I suggest translating everything into Spanish. There are some links where the information 

is still in English Finally, it would also be good to work in groups of facilitators to discuss 

the box of tools, which ones were clearer, what other experiences have they had, what 

other resources can be used. It will be better to understand the material and propose 

alternatives based on of collective and participatory reflective work Sometimes it is 

indicated to see video X but there is no direct link and there is no clarity on how to find 

it. 
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In general, I think they are good tools, very educational tool. The tools provided seems 

generally very positive. I like that they are mainly about activities participatory-

collaborative-reflexive and practical. The emphasis is not so much on bibliography 

specialized but in building IC in a reflexive-practical-collective way. This seems to me 

important and also interesting for students. It seems to me that they are clear, very 

didactic and I understand that the idea is that they should also be flexible, according to 

the contexts and specific discussions. I think it helps a lot that there are steps to take and 

resources make them. 

 

Do you have suggestions or comments to improve/enrich the instructions and contents 

of the TOOLKIT to support users in developing the asynchronous tasks (e-portfolio, 

reflections in the forest or park and intercultural mosaic)? Please include your 

suggestions if yes. 

I suggest changing the name of the e-portfolio. 

 

The instructions are clear and they appropriately accompany the work suggested. 

 

The Intercultural Mosaic example was in Spanish. Is there an English example (perhaps 

one is not needed). If not, warn the user that this resource is in Spanish. 

I wondered whether more screenshots from the ePortfolio tool would have made the 

Facilitator notes more meaningful. 

 

Asynchronous activities seem relevant to me, as long as they are reviewed, discussed, 

reflect on synchronistic sessions. 

Do you have suggestions or comments to improve/enrich the instructions and contents 

of the TOOLKIT to support users in managing the Community Stage session? Please 

include your suggestions if yes. 

The instructions are clear and they appropriately guide the work suggested. 

 

There is an opportunity to provide some guidance on how to engage participants who are 

falling behind or failing to engage at this point. The small group nature of the community 

sets means that they should self-support but if individuals or groups stop engaging it may 

be helpful for facilitators to have clear processes to support re-engagement. (e.g. how 

long before contacting, how long can a group fall behind?) 

Do you have suggestions or comments to improve/enrich the instructions and contents 

of the TOOLKIT to support users in managing the Action plan development? Please 

include your suggestions if yes. 

No suggestion. The action plan follow-up strategy is very good. 

 

The instructions are clear and they appropriately accompany the work suggested. 

 



 

35 
This project has been funded with support from the European Commission. 
This publication reflects the views only of the authors, and the Commission cannot be held responsible for  
any use which may be made of the information contained therein. 

I found the titling of the examples in this section a little confusing – 1/2 2/2 implies there 

are two examples, whereas really it is one example for each part of the action plan. 

 

In general it seems fine to me. But I imagine that more space will be needed for collective 

discussion, see examples, share action experiences. 

 

Following the results of the evaluation of the PROFIC toolkit the majority of AMC members believe 

it is an essential and easy to use self-used tool to allow teachers and other staff of the universities 

to apply the competencies and abilities with their classroom in managing the intercultural 

differences (most of the responses to the Linkert scale are 4/5).  

There are several sentences from the AMC members that express their accreditation: …the toolkit 

is considered comprehensive, well organised and well presented, clear…I was I impressed 

Nevertheless, there are always something to improve. Here summarised some suggestions from 

AMC members: 

 the workshop moderators should be provided with theoretical material to count on deeper 

management of the categories used in the workshops. 

 participants may appreciate complementary resources to use during the workshop – for 

example copies of the complex diagrams which they could annotate, or prompts for 

recording self-reflection. 

 the toolkit link in the platform could be easier to access 

 more screenshots from the ePortfolio tool would have made the Facilitator notes 

 more space could be needed for collective discussion, see examples, share action 

experiences. 
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4. EVALUATION OF PROFIC LEARNING PROGRAMME DELIVERY

The evaluation of the delivery of the programmer from the participants’ perspective was 

conducted through a mixed method approach involving one quantitative pre- and post- 

questionnaire related to the whole programme and also an additional quantitative and qualitative 

questionnaire which was added after the Workshop stage to see if the programme is on the right 

track and update next stages.  

Evaluation of learners’ ongoing feedback (Workshop stage) 

In addition to pre and post questionnaire planned in the proposal, we have added an additional 

feedback questionnaire based on the Workshop stage. The Workshop stage of the PROFIC 

Professional Development Programme became the most intensive and workload heavy phase of the 

programme due to the adaptions needed to deliver the programme fully online (6 workshops per 

each LA HEI equalling a total of 42 online workshops). We introduced this additional feedback form 

to allow facilitators to adapt the course based on the participants’ perceptions and for the following 

steps (Community stage of WP4 and later on Action Implementation Plans phase of WP5). 65 

responses were collected through this questionnaire (65/131).  

Key feedback is summarised in tables below. The text in the questions are in Spanish as they were 

taken from the Spanish survey, but the table description indicates what the table represents.  

Figure 1. Sample distribution per partner for Workshop stage participants’ feedback 

We achieved good spread of responses across all participating HEI partners. Figures 1, 2 and 3 below 

show that the satisfaction and impact related to the online synchronous workshops was very high.  
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Figure 2. Responses to question I ‘Please indicate how much you agree with the 
following statements regarding the first week of workshops on INDIVIDUAL IC 

(workshops 1 and 2, and related virtual activities). 1 = strongly disagree; 5 = strongly 
agree’ 

 

Figure 3. Responses to question II ‘Please indicate how much you agree with the 
following statements regarding the PEDAGOGICAL IC workshops (workshops 3 and 4, 

and related virtual activities). 1 = strongly disagree; 5 = strongly agree’ 
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Figure 4 Responses to question III ‘Please indicate how much you agree with the 
following statements regarding the workshops on SUPPORTING IC (workshops 5 and 6, 

and related virtual activities). 1 = strongly disagree; 5 = strongly agree’ 

In addition to the feedback to the synchronous workshops, participants also commented on the 

asynchronous learning activities we organised in between the workshops through our PROFIC 

Moodle platform to extend the learning and exchange of ideas between participants. Figure 5 

below shows that the satisfaction and impact on development was very high according to 

participants’ views. This further confirmed the informal very positive feedback we received from 

participants through the programme delivery.  

Figure 5. Responses to question IV ‘Please indicate how much you agree with the 
following statements related to the PROFIC virtual platform and online activities 
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(padlets, forums, workshop material, links to the "Park" and "Forest" rooms and 
portfolio).  1 = strongly disagree; 5 = strongly agree’ 

In addition to quantitative aspects of the survey, participants also left qualitative comment to open 

ended sections. When asked if the workshop stage impacted their development and in which ways 

almost all participants (63/65) added very positive comments citing exchange of practices between 

colleagues form other fields, deepening their reflexion and being able to put ideas into practice. 

There were no participants who answered negatively to this development questions. Here are some 

examples of answers on the most valuable aspects of the PROFIC professional development through 

the workshop stage:  

‘The most valuable thing was to experience, through the proposed synchronous activities, 

the contents linked to the development of intercultural competences, and to rethink one's 

own practices on this basis.’ 

‘Yes, I realised that the issues discussed in the workshop happen very often in my university, 

I didn't see the importance of being empathetic with everyone, now I know that there are 

several things to take into account to have a healthy coexistence and that we all work 

together to achieve the desired objectives.’ 

‘It was very useful because from the activities such as role play, drama, reflection and 

simulation of an intervention I was able to deepen my notion of IC which before was almost 

exclusively associated with experiences of living together with people of other nationalities.’ 

‘I found it very useful and I value above all the rich exchange with other colleagues, a very 

important space.’ 

Moreover, when asked about the follow up activities that they might do as a result of the 

professional development at that stage (after Workshop stage) a vast majority number of 

participants answered positively (53/65) with only one answer which indicated that they didn’t have 

an idea how to implement their learning at that stage (1/65). Participants gave various suggestions 

as to the activities they plan to take as a result which was further explored in the following 

Community and Action Plans Implementation phases. 

Evaluation of learners’ expectations and satisfaction whole PROFIC Professional 

Development Programme (WP4) 

To evaluate the learning programme all participants were sent an expectation questionnaire before 

the course delivering start and a further satisfaction questionnaire after the course delivering. The 

learners’ expectations and motivation to participate in the course were compared to the results 

achieved and satisfaction reached at the course end. 

The questionnaires were drafted, uploaded in Google form and shared among participants with the 

support of the university facilitators. Initially there were 131 registered participants, with varying 

levels of engagement and programme completion. 84 responses were collected in the pre-stage 

(84/131). In the post-questionnaire after the whole programme (WP4) delivery we received 81 

responses (81/131).  
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The results of the whole evaluation and in particular of the expectation and satisfaction 

questionnaire were presented in the occasion of the project final round table event in El-Salvador 

(12,13 May 2022). As annexes of this document the PPT presentations in English (Annex 1) and 

Spanish (Annex 2) used in the occasion of the final round table event with the complete description 

of the results of the whole quality and evaluation and in particular the results of the expectation 

and satisfaction questionnaires compared. 

In summary participants expressed their own appreciations about the experience they had with 

PROFIC project, which allowed them to improve their knowledge and abilities to help students 

develop their intercultural competence, as well as to improve the relationships with colleagues and 

knowledge and abilities to help students develop their intercultural competence. The feedback 

through the pre- and post- questionnaires shows an overwhelming positive response which further 

corroborates feedback we received during delivery, through facilitators and university 

representatives on the impact of our PROFIC professional development training programme and the 

project overall.  
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Annex 1: Results of the pre- and post-questionnaire based on the PROFIC Learning 

Programme WP4 – English 



EXPECTATION QUESTIONNAIRE 

(84 responses)



EXPECTATION QUESTIONNAIRE 

Institution of origin:



EXPECTATION QUESTIONNAIRE 

¿What is your role in your organization?

Professor

Manager

Administrative Staff

Student

Other



EXPECTATION QUESTIONNAIRE 

¿The purpose of your role is?

Teaching

Research

Administration

Student support

Other



EXPECTATION QUESTIONNAIRE 

¿Have you had the opportunity to gain experience in the field of intercultural 

competence in your carreer?

Yes

No



EXPECTATION QUESTIONNAIRE 

¿Do you think is important/useful in your job to improve your knowledge/abilities to

work interculturally?



EXPECTATION QUESTIONNAIRE 

¿Do you think intercultural competence development should be included in the higher

education curriculum?

Yes

No



EXPECTATION QUESTIONNAIRE 

Yes

No

¿Do you think intercultural competence development should be included in the higher

education capacity building for professors and administrative staff?



EXPECTATION QUESTIONNAIRE 

incorporar estrategias institucionales para la 
interculturalidad como propuesta de inclusiónón

participar como co-fcilitador local

Todas las anteriores. Ejercer este conocimiento y aplicación de 
herramientas para el desempeño de mi trabajo en la UNLP, más 
específicamente en la FCE.

quisiera elegir la opcion 2 y la 3 mejorar habilidades y 
conocimientos
Me siento identificado con las tres respuestas anteriores

¿Which is the main reason for you to join this course?

Be concious about the meaning of intercultural 

competence

Improve my abilities to approach interculturality

Improve my abilities to support students

Other



EXPECTATION QUESTIONNAIRE 

The contents and objectives of this program are useful to my daily work activities

1= Totally disagree 5=Totally agree



EXPECTATION QUESTIONNAIRE 

Abordar y mejorar la relación con los estudiantes 
considerando el impacto de la perspectiva intercultural.

Abordar y mejorar la relación con los compañeros 
considerando el impacto de la perspectiva intercultural

Ayudar / apoyar a mis alumnos en el manejo de 
conflictos vinculados a la diversidad intercultural con 
otros estudiantes

Resolver conflictos / malentendidos con otros 
compañeros
Utilizar la diversidad cultural para la innovación y la 
obtención de nuevas soluciones a los problemas.

Utilizar la diversidad cultural como eje transversal para 
la planificación de propuestas culturales qu

Me gustaría poder aplicar las habilidades adquiridas en las 
cinco situaciones planteadas en las respuestas

¿How can the acquired abilities in intercultural competence be applied to your

everyday work?

Improve the relationship with students considering the

intercultural perspective.

Improve the relationship with my colleagues using an

intercultural approach

Help my students manage conflicto within intercultural 

encounters.

Manage conflicts with othe colleagues

Use cultural diversity to innovate and to think of new solutions to

problems.

All of the above.



SATISFACTION QUESTIONNAIRE 

Self-evaluation of the different abilities

and skills promoted during the

learning program

(81 responses)



SATISFACTION QUESTIONNAIRE 

I know and I’m conscious of the meaning of interculturality and its different

expressions

1= Totally disagree 5=Totally agree



SATISFACTION QUESTIONNAIRE 

I have improved my individual abilities to cope with intercultural situations.

1= Totally disagree 5=Totally agree



SATISFACTION QUESTIONNAIRE 

I have improved my knowledge and abilities to help students develop their

intercultural competence

1= Totally disagree 5=Totally agree



SATISFACTION QUESTIONNAIRE 

I’m able to manage and improve my relationship with students using an

intercultural approach.

1= Totally disagree 5=Totally agree



SATISFACTION QUESTIONNAIRE 

I have improved my relationship with other colleagues as I have an intercultural 

perspective.

1= Totally disagree 5=Totally agree



SATISFACTION QUESTIONNAIRE 

I can help my students solve intercultural-based conflicts

1= Totally disagree 5=Totally agree



SATISFACTION QUESTIONNAIRE 

I’m able to solve problems or missunderstandings that I have with other colleagues.

1= Totally disagree 5=Totally agree



SATISFACTION QUESTIONNAIRE 

I’m able to innovate and créate new ideas related with cultural diversity and/or

intercultural issues

1= Totally disagree 5=Totally agree



SATISFACTION QUESTIONNAIRE 

I think that the Learning Programe included relevant, current and necessary topics

to develop my intercultural competence

1= Totally disagree 5=Totally agree



SATISFACTION QUESTIONNAIRE 

The learning platform was easy to use.

1= Totally disagree 5=Totally agree



SATISFACTION QUESTIONNAIRE 

The E-portfolio tool was very useful to fulfil the learning outcomes.

1= Totally disagree 5=Totally agree



SATISFACTION QUESTIONNAIRE 

The community phase was truly useful for the development of the 
intercultural competence

1= Totally disagree 5=Totally agree
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Annex 2: Results of the pre- and post-questionnaire based on the PROFIC Learning 

Programme WP4 - Spanish 



CUESTIONARIO DE EXPECTATIVAS

(84 RESPUESTAS)



Organización a la que pertenece: 

CUESTIONARIO DE EXPECTATIVAS



¿Cuál es su papel en su organización?

CUESTIONARIO DE EXPECTATIVAS



¿El objetivo de su función es?

CUESTIONARIO DE EXPECTATIVAS



CUESTIONARIO DE EXPECTATIVAS



CUESTIONARIO DE EXPECTATIVAS



CUESTIONARIO DE EXPECTATIVAS



EXPECTATION QUESTIONNAIRE 



incorporar estrategias institucionales para la 
interculturalidad como propuesta de inclusiónón

participar como co-fcilitador local

Todas las anteriores. Ejercer este conocimiento y aplicación de 
herramientas para el desempeño de mi trabajo en la UNLP, más 
específicamente en la FCE.

quisiera elegir la opcion 2 y la 3 mejorar habilidades y 
conocimientos
Me siento identificado con las tres respuestas anteriores

CUESTIONARIO DE EXPECTATIVAS



1= Totalmente desacuerdo  5=Totalmente De acuerdo

CUESTIONARIO DE EXPECTATIVAS



EXPECTATION QUESTIONNAIRE 

Abordar y mejorar la relación con los estudiantes 
considerando el impacto de la perspectiva intercultural.

Abordar y mejorar la relación con los compañeros 
considerando el impacto de la perspectiva intercultural

Ayudar / apoyar a mis alumnos en el manejo de 
conflictos vinculados a la diversidad intercultural con 
otros estudiantes

Resolver conflictos / malentendidos con otros 
compañeros
Utilizar la diversidad cultural para la innovación y la 
obtención de nuevas soluciones a los problemas.

Utilizar la diversidad cultural como eje transversal para 
la planificación de propuestas culturales qu

Me gustaría poder aplicar las habilidades adquiridas en las 
cinco situaciones planteadas en las respuestas



Autoevaluación de las habilidades 

promovidas en la fase de 

entrenamiento

(81 respuestas)

CUESTIONARIO DE SATISFACCIÓN



CUESTIONARIO DE SATISFACCIÓN

1= Totalmente desacuerdo  5=Totalmente De acuerdo



CUESTIONARIO DE SATISFACCIÓN

1= Totalmente desacuerdo  5=Totalmente De acuerdo



CUESTIONARIO DE SATISFACCIÓN

1= Totalmente desacuerdo  5=Totalmente De acuerdo



CUESTIONARIO DE SATISFACCIÓN

1= Totalmente desacuerdo  5=Totalmente De acuerdo



CUESTIONARIO DE SATISFACCIÓN

1= Totalmente desacuerdo  5=Totalmente De acuerdo



CUESTIONARIO DE SATISFACCIÓN

1= Totalmente desacuerdo   5=Totalmente De acuerdo



CUESTIONARIO DE SATISFACCIÓN

1= Totalmente desacuerdo  5=Totalmente De acuerdo



CUESTIONARIO DE SATISFACCIÓN

1= Totalmente desacuerdo  5=Totalmente De acuerdo



CUESTIONARIO DE SATISFACCIÓN

1= Totalmente desacuerdo  5=Totalmente De acuerdo



CUESTIONARIO DE SATISFACCIÓN

1= Totalmente desacuerdo  5=Totalmente De acuerdo



CUESTIONARIO DE SATISFACCIÓN

1= Totalmente desacuerdo  5=Totalmente De acuerdo



CUESTIONARIO DE SATISFACCIÓN

1= Totalmente desacuerdo   5=Totalmente De acuerdo
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